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. ' 0P5NING SESSION • 

♦ .■ ■ ' ' ' ' • ' ■ 

As President of lASL it "is ray pleasiS'e to welcome you t^o the 5th annual 
conference of the International Association of School "^LibrariahsTiip-. Once* apain 
we have come together to share» our experiences as educators/ interested^ In school 
library services, in. providing Sk environment which wiilt^nrich the educational 
experiences of s tudents and teachers alike. We are '.R^e to' shai*e our ideas *^ 
to be stirauleted by leaders in our fields a^d by inf^^l di-scussions among our- 
selves j to become better acquainted professionally Ad socially. Thairenewed -we ■ 

shall return to our -own countries ready once agai/to gemote .our pbjectives ' 

tQ,encourage the deveioment aAd groirth^ schopl libraries in all countri'^sl to 
bring about- closer Qogplration between school ,librarie's in all countries, to pro- 
mote prof essional_ preparation of school liCr^^ians (teacJier librarians)',' to 
encourage the development of materials and'to share ^uch materials, to stimulate 
educators with whom we work tbward a be^^er -urjderstanding of the contrj.butions ' " 

>fhich ^school librarians" make to dihg- total education .program in a country'. . 

As we celebrate- our fifth MrtlWay during this conference, I am pLr.ticularly' 

^pleased to be able to introdute som^ special guests ♦to ;rou who will*-bring greet-- 
ings.- These people represent ourJtotemational-and natiorial relationships and\ 

'friendships a§'well^as our hosts/ • 

.First^of all may I presenii Mr. William I^rich, 'Assist^t Secretary oi*WCOTP. 
Our'affiliiPtion with WCOTP sin6e'1967 has befen close arid we a!re- delighted to have • 

-Mr. Ulrich wi1ii us". today. ' / . *■ * ' . • \ 

Bill Ulrich; It's a great /pl^sure to be here regresenting the' World Confedera'-i 

tion of a^jganizations«of the Teaching" Prof session,, to bring you greetings from / 

Wijhelm Ebert^^.; president, our staff, and the 5 million teachdrs associated ''' 

in the World' Corif/^deration . ' ' ° . • ' ' • ■ ' 

/ » - • . ■ , ' I 

TKe lyA fZvL. is ybne Qf five professional bodies which is associated'^JHh " 
WCOTP in -an affiliataa position. You are meeting--today hef-e.in Maryland;, the/ 
International Council on Education for Teachers'^ is. jmeeting in Washing4?onj the 
'International Federation of Home Economic^ -met in .oitawa ' la^t mfJnth/ the Inter- 
national Rfeading- Association will -meet' in, Singapore next morijbh', and the Inter;- 
national Council fbr Health, P.E. and Jiecreation met iif Montreal' in connedti^i * ^ 
witl) the- World olihnpics. You are part of 'a group of ^five'that v/ork with the ' 
World Teachers irj an international association: 'Best v/isfces for-^ccess in 
your conference.^ . j •■ ■ ■• . ^ 



Dr> Lowrie : ♦ * , — . 

' "Bringing greetings to us next is Miss JaHe Wilson who iS|ihe International 
"^lations officer of the^A.L.A. They've been celebrating a birthday this year 
too, klls>ng with the bi(3entennial and a* y^j;j.ety' oi^ oth^ep groups who are *celebra- 
ting birthdays. Many of yoti know that A.L.A. 1^0 yeays.old this year. ALA 
has also given us, a great deal of support since 1 'when they hel^edt us to j 
come together for the very first time*at the WCOTP meeting in Vancouver. So » 
dt is a pleasure for me now to present to you Miss Jane Wilson from the ALA. 

: • . ,| :. ••: . ••■ . ■ 

Miss ^.ane Wilsori ;. ^I'm pleased./ to have this opportunity^ to bring you greetings 
|-Qn^behalf of th* Amei*ican LiJ^rary Association. We are aware that many of you 
joaried us at the centennial conference of the* ALA. in Chicago a week ago and 
we appreciate your helping us to celebrate that bc^asion. As you may knoy, one 
yof your co-hpsts'for this conference is^ AASL a division within th/ALA and it 
is through youf .contacts with AASL that ALA can be of ^•ssistance/^to^you. ' 
Therefore, we would appreqiate receiving your comments ^ youi^ experiences in 
the U..^S., and your suggestions of ways that I, as the-«iew International Rela- 
tions% Off icer can be W assistance to you. The ALA has been most supportive- of 

ther efforts of the 'LASL'and I know you will, find this meeting a most rewarding 

^ • ' / ' ^ 

exj)erien/ee q.s well. I lool^ forward to meeting and ta^icing, with' all of you 

^ , during^ the ne3et^ few days\ Thank you. 



Dr. - Lcyyie: . ' 

- h * " ^ - 

Again at the national ^evei^ it is my ple^^ure^ to present to you Miss 

Mary' Helen Mahar fromHhe* U.S. Office of Educ^iion. We are meeting almost in 

the shadow of the Capital and it seemed to^ us- particularly important that we 

have<,somebody *to greet us from the fe(/eral/leval in education here in the U.S. 

I might just add that Mary Helen Mahar has been particularly interested in ' 

Litemational School Libraly development^ for a long* time^ so I think it is 

extreme],y^appropriate that she should^'be with us today to bring greetijigs 

us from the edxicatidfial sector ^of oW host country. " ' '1 



Mary Helen Mahar ; ThanJ: you very iauch. I am very happy to be hpr§ ylth you 
and the other pfficers^ and the Kimbers of the Int^:liational Association of 
School Librarianship and ather, librarians from the U.S. I would li}ce to be al^le 
•to bluing you greetings from th^ Commis^sioner 'of Educa^tion ^put he doesn't know i* 
I^m here. Actually our commissiener resigned a, -couple, of weeks 'ago an(^ I have 
never met his* replacement . .however ^ I'm sure if things were a Settle bit' more 



regular, that I would be able* to. i>ve been in th* Offi^of Education for •'• 
almost nineteen >ears. ^nd. I feel I can speak freely f6r""the office, now .and tell.. 
. you that we're very' glad that you are here and we liope that -jou. will take' the - 
• opportunity to come over and see Us if you fee to be in the area. ' I know that ' 
sQm,e of yoji. have had visits to the Office of Education, you have actually met , 
with members of the, International Education Commission; they have prograiiimed 
some of you. (I ckn see one person right in the front row to whom that has • 
happened'.) You have als® visited with us -'we'^ recently hav^ seen the Australians 
.31^4 were delighted that they' could come; - ; '. 

I would^llke. to say 'a i:it£le bit_ about the structure. I'm not going "to 
give a- sjpeech but I'nj going tp talk "a little bit longer ^than yoi^r other guests 
on.the platfwm. First of all, the U.S. Office of Education. is^ part of a much 
larger organization called tjie Department of Health,- Education and Welfare. The 
-Depaytment of Health,, Education and Welfare, is'^ a branch of the executive of the 
U.S. government and/sur secretary-, who at the present tipie is Secretary David 
•Matthei/s, is a member of Jbhe cabinet of the f'resident^ of the u'.S.'* Therefore our 
policies are made^ by the -executive branch. Our laws' are made'of com-se by the 
Congr^sfe, but the Texfecutiv^Branch does hav? a 'lot of influence, o:^ what we are 
able to do and- of course when.. the laws .are passed, H.E.W. is in charge of ipiple 
menting the programs that we have .y Prior to the passage of the, Elementary "and 
Secondary Education Acts "ip 19^0, 'the Office of Education functioned in rather 
\imite(i ways. First of all, its' first cljarge -from Congress" was" to .collect 
statistics on education to ftgagure^ the tlevelopLn^ of education in the U.S. 'and 
to provide technical assistance to the State Departinents of Education and to ' 
organizations, institutions Of higher education,' for .example, to help 'in the 
■4^elopment of sound programs, both at the elementary' level ^d secondary level, 
in higher education and, "of course;* in "various kinds of libraries. The office 
never ^has. had noi:- does it have now any authority whatsoever over .the direction ' 
and supervision of schools. It has "no authority over the curriculum arid develop- 
ment >of curriculum. > It" may not - it is forbidden by law to dictate anything' 
about materials, 'curriculuro, or ^selectidn of ma'terial's or' anything else. Iri ». 
those ways, the U.S. Office of Education differs from many of the Ministries' of " 
E^cation in coi^ tries • you know where they operate m.uch more closely with the 
.development df educational -programs . -However, "in, 1 ^65 , . when the .Elementary and- 
Secondary Education' Acts was parsed, this was a greaf .milestone . We had a few 
programs wi'th federal aid priog, ta that. . It made -a 'big change in education.' We 
became- fjartners wi-th state and local gowmments in the . support' of , -education-. • • V*^ 
The 'suppo?;t- is not as gr^at^as one ".oyld think. It is probably about 10 or ,15$ 



of the total cost *of educatic^ in the U.S. But the way that it works with the. 
settijig of priorities^ with the selection of ^eal needs that need to be 

< • f 

supported - it has made quite a difference in the^way education goes' in this 
country. In this ESEA.^ therfe was one title: Title 11^ which^you probably have 
heard al^out^ Called School Libraries Textbooks and other materials: - This has 
pi^ovided money\for textbook^ in elejuer^tary and secondary schcjiols for. the 41s e of 
children and teachers in public- and privatp schoc^s. .That pr6gram has made quite 
a diff ereriq^e in aduoation even though it is only supportive material *that has 
made differences in"^taffing^ in ways .tha-t children learn and in the ^ys that 

, teachers teach. It has affected chaiige. ESEA was changed in the n§w act of 
19714 to be<|ome part of a consolidated program^ which is one- step along the road 
to^ I thinks general education.. It is now consolidated with a program called 
Equipment and MinOT RemPdelli'hg another program/ Giii^iance Counselling and, Testing- 
This year we have u7 million dollars to use to* administer the program and most af 
this money is gjing for library use. the choices Of tl:ie materials ^ hdwever^ are 

^. being made by local personnel. We do not have an e^act count of how much, has 
been sent at present. The funds d6 go from the state departm|nt to the local ^ 
admihi'strative unit(" There are five staff members to help administer the federal ^ 
programs. We believe that they areifSQund programs anpL of course are particularly 
knowledgeable about part B of^^the Act which relates to library and^'learning 
resource* centers . I have, brought some, copies of the report on Title IV B of EpEA 
and will be glad to mail copies to those of you who wish one. ^Just send a ^ost-> 
card to.me^ U.S. Office of Education^ Washington^ D.C. 20202. 

* \Ajnong the. other activities which stem from my office are limited^ consulta- 

tive, and support services v With, the small staff that we have we are not able 

'to dc^as much traveling around as we formally did. The publication Aid to Media 

'selection for Students & TeaChers^ a i;evision by Kathleen Moses , 'slates many 
— ^ . .... 

sources for materials and also special bibliographies related to 'such areas as 
ethnic needs. Again if you wi^h for a copy of this publication ^please serld^me a 



postcard. May I 'close by wishing that you have a successfal meeting and again 

extending'an irlvitation to' come t9 Washington Saxid to. visit- our staff and our 
jlepartment . 

Lowrie ; • " ' ■ • , 



Two national associations have hosted this conference for us this w'eek: the 
American Association. of School Librarians^ and the Canadian 'School Library Associa 
tion^ Mas^.J present you ^first. Mrs . Judy Letsinger^ immediate Pdst President 
of AASL. . • * : ^ ' 



Mrg> J.udy Letsin^er ': Thank you. As you C9uld tell -from listening, to Mary Helen 
Mahar, we have cjjiite a special person ,in the^.S. Office of Education, I might ^ 
point out' thati ,^tIsp Mahar was a rormer Executive Secretary of.AASL. Perhaps 
, this is a tim4 io ]mke the point that when you have good people in strategic 
places^ prograin^ can really be developed. .1 am pleas.'ed to s^e so many faces th^t 
I saV at the AlA'^eetings-^ in Chioago and especially at* the AASL program. As you 
*know we were 'celebrating many different cbirthdays )this year. AASL is 2$ years • 
old as a division within ALA but it has worked as a part of the 'American Library 
Association over the.p^st.60 years in various organi&atidnal formats. AASL ha-s. 
a ricK historjf/of school library development in tHe|unit6d States even as jou' 
ar,e ftaking strides in school libraries In your couiijbries. J tfiink it is wonder- 
ful that vojL are ^ble to be with us for this cdifej^ence herein, 1:he United 
States aryl sure that you will find plenty of ideas to take home! - It is 

exciting /to talk with others and see some liitle thing^ that could help br would 
be 'different in our dwn programs. I^will be here for the .entire conference and 
look foijWatrd to talking with you during -that time as well as bringing .yo#' these-' ^ 
officifiif greetings fj^om'AASL. / 

Mrs>D(^a Adrian ; On behalf of the Caria^iian School Library Association^ I 



welcome' you to-Ainapoiis and the $th Axkixal lASL Conference. It. has been a " ' 
.pleasure for the Canadian School lAhrstf Association to work with the American 
Association, of School Librariaii^ in tM planning of this conference'.' We hope 
that you w-pl find the programme sat|styiug^ that the friendships formed will 
mke i^is a rewarding and personally/ fulfilling ccftiference^ and that the 

T j * » * 1 ' ' * 

exchange ^f ideas and experiences will provide, the inspiration to promote ^ 
^impr'bve^ extend and thus achieve th^ highest possible standards of school \ 
libi[a|'> - s^^rvice in your country*, ^ - ' * • 

flt>, Ipwri'e : . , ♦ ' ' , "'^ 

.1 As you Jaiow we are meeting i^ the State- of Maryland^ so it is a special ' 
pleasure ,to present to you some ^representatives from the library and educational - 
fields, here. Miss Nettie Taylor^ ^Assistant Superintendent for libraries^ Mary-j 
land Stat^Deparj^ment of Education, Head of Division of Library Development and 
Services^ j ^ 

Miss He^tie Taylor : - It is a pleasure for me 'to 'welcome you 'in behalf of the 

k / ' , , 

State ft Maryland, the Maryland' State Library, Agixicy, Division of Library ^Devel- 

/ , I ' y . r - . \ 

•opme^t* anrf ;Services, iW^hich '^^^b a^part of the Stat^ Department of Education, Our 



division has a number of functions including ^t^iat* of school libraries anti school 
fiedia programs • It also includes an office ^pf Public Library Service and an ' 
office of networking^ a unit wh^ich- emphasize^ the 'development of libr^' co opera - 
' tion* * . , . .. 

The state of Maryland is small and compact^ reaching from the Atlauitic 
Ocean about 2$0 to 3^0 miles .iiitd the mountains. Jl^has sometimeb been calle'd 
" America in miniature. There .are four million people in the state. -The educa- * 
-tional system consists of 2h local school sysrbems^ 23*coibity ones^ and Baltimore 
.city system. Thesis school sys^terris serve 895^000 students. There are 1300 
stJhools and over' 1^000 school librarians and school librajy staff members in the 
-system^ I am delighted 'to know thai you will, be visiting sane of these on yotir 
field trip. ''The staff oil the' school medi^ office is responsible'' for holding 
meetings aromd the/state^ making field visits \nd the formations' of study com- 
mittees and ^tasks- forces which address. the problems in sch'ool media -centers . ,It 
. also produces 'publication^ and guidelines/ helps 'in* the sfelectito of materiaj.^ 
develops staiidards for equipment^ critel-ias 'for facili;bp.es ^d -so 'forth. Al- 
f^hough tJiere are only \five members cn the sta£f they generate a .great deai/of 
syppoi-t, some of which you will see, on tha display^ tatile . Do have-a go^time 
at the program anc^ ^t is a pleasur^f or us to have you in the' 'stile of Maryland-. 



Dr. Lowrie: 



Dr. Fred Brown^ Associate State Superintendent of Schools for Maryland.. 

I>. Fred^Brown : Thank you. It is a pleasure to welcome you on behalf -or the^ 
State Department and^the state Board of Education.. Although the State ^perin- 
tendent is not here he would send his greetings to you from Ca^-if omia where h$ 
is attending a meeting. Your topic on "On^cial Issues in gchool Librarianship" * 
iiftrLguedme and I'd like to comment on this X^it tie -bitS I would like Hl^st" L 
of all to say that I do have a ,cbnc em 'about school library work becaus'e 1 
believe^ that it must be an integrated servicg including technology and non-print 
material in the program. The, school me di^. center is 'the^tieart of the school and 
it- should include everything that we know how to use' in our instructional pro- ' 
gr^s, 'Secondly^ I would like to'reemph^sizej although T Realize 'tha.t "there is • 
a great deal of feeling about the concept and indeed it may not work^ that piiblic 
libraries and scho^pl libraries shoiald get together, to dev-elop prograns. With 
-'^ the ashortage of mone^ and^njaterials^ I perspr^ly- believe'^ that there should be 
better integration, ffy-* third concern iSy<(hat you enjoy^your visit here^ see-. - 
some of our excellent programs and share-your ideas with us. Enjoy our-schools 
. and o\ir his^torical spots. Best wishes for a success in your work and in this « 



Dr . Lowrie ; . . , • 

It would not be right a.t this point if we did not give special recognition 
to the local arrang'ements committee who* have worked long and hard to^arrange for 
^thls'fine conference •Miss Frances Fleming, Coordinator for the School Library 
program in Baltimore- County, has been general chairman. Committee .members are: 
Ifavid- R. Befider, Olive De Brulerp Cora Kenney,^ Jame^ Li^seher, William L. Miller, 
gonaid Mv Uhl, N^ncy Walker, Estelle^ Williamson. Willi they, please rise so ^that 
We may -acknowledge^ their splendiTd efforts. ^ ' • / 

- I should now like to introduce to you th'ose members of the Board who are* 
here in the front of the room. Vioe -Rresident, Marfeot ^ilson; Treasurer, Mildred 
VJinslov/; Directors Amy Robinson and Joseph Fadero: and Editor of the .Newsletter, 
Bernice Wiese. Thos6 who are absent are Dr,. Ursula, Pi cache, Philippines and Mr. 
John Ward -who is retiring from the Board. f ' i - 

r ^ ' 

- We have been^saddened this year by the very ♦seifious illness of Richard 

* i • ^* 

Mainwood, who has been the Director of Sthool Libraries for thed^London Inner City 

Authority. Richard ha^ -been f orced ,to resign from his position be(S^se of this 

'illness. He completes, his second term pn the JASL board this yee^r and hosted the 

first lASL meeting in London %h 19,72.-^' - " ' • ' 

All of US weDe sho6ked and saddened by the sudden death in January of" our ^ 
*fri^nd and colIea)g.ue, Director Margaret Scott in Canada. A close friend of 
Margaret '^^d a member of lASL, Fred Pile, ^ has ^itten a -tribute to her which I 
wish to 'read at this^time, (Att^hed) « ^ 

Would you all please^ rise for a moment ^f sile'nce in t^ribute to Margaret.' 
A Margaret Scott Memorial 'Fund has been Established by'cSLA and Qn*tario Library 
Associsrtlon^ Donna Adflan\ill be happy ,£0 accegt contributions. It will be 
used for travel, original research, pilot . demonstration programs etc. 

^ • • . ^ ' / ■ 

At this time two letters were re'ad frjom Meli|i Ege, NatioAa^ Library 
of Turkey Und Elsa Gftlnheim, National Library of Norjway. InfoiTual" greetings 
w ere presented \y repr^esentatives of the Australian School Libnary Asspciation> 
The Library Association of Australia - School Library ^Secti on, the Jamaica 
Library Association --School Library Section; Nigerian tibrary" Associaition and 
the Lagos Sta^e Schopl Library Association (host fory]977 conference); Daniis)! 
Association of School Librariajis 5 Education Association of Mary^nd; District 
vof , Columbia. School Librarians; and librarians from Columbia, i^Soutlt America, 



IN MEMORIAL 
MARGABET S^bxT 



Jfergaret "Scott ^ . * 

Prjcfessor: Dept'. of School Librarianship 
, College of Education 
" (biversity of Toronto * 



\ 



. , There manyVho are lamenting the lo^ss of the personality and the many 
attribTites of Margaret' Scott^ a teacher librarian who was endowed with coirrage^ " 
f oi^esi'ght and wisdom. ^ , *^ * . • , * - * 

. ^ There will be 'many others who will not know what they have missed^ because 
it will be a long time before we fipd. another from-amorig jus who^ will face with 
such strength of purpose the^ presejit day challenge which meets all "^hose 
teachei^s who would add the -responsibilities of sch"bol librarian to th6i:r pro- • 
fessional work load. ^ " ' • ^ . \ 

Margaret wa^ long ago aware-t of the obsolescense of much of the knowledge used 
in th^ processes of education-. She insisted that careful ''sefepti on of matei^ials 
for' their libraries .would keep up to date, information available for, s^u^ents and 
staff in the secondary schools of Ontario. She^'has left to us the dis^-inct task 
to meet constant changes in the sociological structure of teaching and learning 
which are and will be b§^t served by up-to-date, knowledge conveyed in the^m^st 
appropriate medium. ^ , . ' . 

Her boundless energi^ were not cc^nfined to the college of education. She 
successfully persuaded the directors of the (Canadian library Association that 

•learning resources librarians in schools deserved, special reeoghition in view. 

'of their (jjial profes^ional roles in ed\:^cation and librarianship. Ii; inter- 
national librafiaftship she travelled the world often s^t her own expense, to bring 
ena5n$:^gement to colleagues xn developing countries^ inspiration, to the dis- 
couraged^ while at the same tijue learning from those who ha^ina&e more pf*dgress 
tdw^ds n^r cwn cherished ideas.. * ' ^ ■ * ^ . ^ ' 

She will be sorely misled as adviser^ animat^jur^ teacher and lead^ cater- 
'ing for the learning pattem^s of future generations. , • ^ . - - 

It is now our task to talfce up her mission where she left it and ta*make our 
efforts worthycof^a devoted teacher and dedicated librarian.* 



Fred Pile > ^ 

^Colle'ge of 'Librarianship Wales 
r January 1976 



Dr. Lewrie : * - ^ - 

Our theme fer this year "Crucial Issue^' in School Litirary Development" a 
provocative one. It presents many^^possi-ble topics of ciisci^sion. -Yoivr program 
chairme<\- have pp.npointed several for our in-depth considef'ation this week. 
\. I should now^liTce to 'ask Linda Beeler who is co-chairperson of the Program 
Committee, representing AASL^ to introduce our kesmota s-peaker of thfe conference^ 

Linda Bee lef t . ] ' >^ . - . ' * % • 

' Dr. Frances Henne is a noted authority'and lecturei* on school library^ aer- 

vic^s and programs and has a^ unique talent fx)r communicating the hiiman and human- 

istic view of work with 'youth. • * ~ ^ ' 

' \ ' ' ' ' ^ ' / • ' 

Dr., ]^4ane reoeivol^-^^.'* A.6. jad M.A. degrees from the University of .Illinois, 

her B.^. fr&m Columbia University, and PhD. fj-om* the University of Chic'ago. She . 

is past president of Ihe American Association of School Librarians and a member of 

the- American Association of University Professors. She has. received numer&us . 

honors from both national and state^associations^ inqluding the Ctoiegie' fellowship 

a^id' th^ Lippincott Award. In recognitioh of the many contributions.^ FraDices Her^e 

has made to the library, media, and educational worlds, the American Library 

Association presented her with a 'SpeciM." Centennial Citation on. July 19^ 19J6, dur- 

ing the' ALA Centennial Conference i^ Chicago. The citation-^esented to Dr. Henne 

reads: - ' ' , . ' 

Author, librarian ^and educator, Francea Herine has' provided 
gifited l,eadership!in an era, in whi'ch rapid cKange has placed 
new demands on the school library In lifting the* sights of • ' • ^ 

the 'school libfa;;ian, Frances Henne has used the printed word "V- 
through her bdok6 Youth, Comm^unl cation*, and Libraries and 
Planning Guide for the High School Lit>rary Program .-, Her-wfit— . ♦ 
irlgs havB exemplified l?er rich store of experience beginning 
' wJLth*her assistantship at thfe Springf ieid,,4irinois PutJXj-C^ » 
' Library, continuing through her years as a, librarian at the 

University o? Chix:ago»s High Sthodl,' and as library educator. - . , 

^.at the University of. Chicago and Columbia University; She was 

a member of the committee that produced* the ^9h^ Standards. > 
School Libraries Today and Tomorrow, co-chairman oT the - ^ ^ 

« Standards for School Libra^ry ^.Programs, 1960, aiid chairman of • 
. ' ^ the joint American Library Association National ^Education » 
Ascrociation standards for School Media Programs, 1969 > ' ^ • 

This citation best su^mSrize?^^ ^^^^'^ outstanding contributions to sch'bol 
librarianship. DrV Henne is -ijow Special Lecturer in lab^rary Servia^ at JDqlumbia' 
University. . . ... ;^ \ „ 

It gives me great pleasure to present Dr. Franpes'H^e. ^ ^ ' - ' * ' ' 
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CRUCIAL ISSUES IN SCHOOL LEBRARI DEVELOPMENT 
- . ' AND PROFESSIONAL'EDUCATION 

Prances Henne^ » . • , 

As^we talk about crucial issues in school library development^, the theme of 
^this. conference; we must always keep in mind that our discussions emanate from 
the recognition and support of a basic element in the eduaartriGn^ both structured 
and unstructured^ of youth. Our comments may deal primarily with school librar- 
ians- and school libraries^ but thejr have as thiSir objective the provision pf- 
resources and services ^that are essential f^r^youfe^ teachers^ and^ indeed^ 
society. Although my observations pertain to conditjLons in the United States ^ 
they fall within the global scope of th'e Iritemationai- Association of School 
Librarianship dn at least two ways: some of the' issues can be found in other 
CQuntriesj all of them merit the.,a,ttention of this Associatrbti^ ^an organization ' 
that through its ^own activities and' its close identification with^thB WoMd 
; ^ ;C9nfeder€ftion o^* 0^*g^§jzatiqi|s -of the Teaching Profession is iff a, key position 
'to" effect .many^ changes that, must come about to solve the problems .and to resolve ^ 
the iss^Ses. . * . . ^ . ^ . 

g^am interpreting the topic of i)hi5"paper In a generic sense^ sinc^ I am 

not going into details abouj: the kinds and chair^cteristics' .6f crucial issues 

* * y ' * 

■' school library developments , and. the -factors that shape* their emergence ^ or into" 



details about the content and iiistructional design of professional educ?ation:^ 
.both represent vvast topics which require lengthy spans of fSe for delineation 
^and comu^pntary. Furthermore ^ ^we hav^ an extensive body of literature on these 
subjects. One of the best overviews^ dealing with both school library programs 
and professicnal^education^ is "Library Educetion for the 'Future; The School 
library^" an essay^"^full of pith and wis'dom^ by. Mary Frances' Johnson aJid 
Hiyllis Van Srden.'f^^i^ ^ ' ^ . : 

" The Librari an in the School-. . - ^ . ^ 

. ' 

Most of the Crucial issues-' focus^ iix:"one Way Or another, on the librarian 

.in the school — that is^ if tlfere .is a 'librarian or even a library in the 

school. Over two million pupils ^ in elementary schools of 300'or more pupils 

attend schools without libraries 5^ for many million^ more/ eij^hel* .no librarian 

' is^available or conditions restrict the librarian to "a limited program of 



Professor Emerita arid ,Sp»cjal Lecturer^ Schor9l_o^LLhi:ary Service 
ColumbTa' Uhivei^sitjr - * ' '^^^ ' . ' 



-ERIC . ■,(, 13 



(2) " • ' * 
services.' The provision of library programs in schools without such programs 

-J 

and the improvement of library conditiohs in most other schools elementary ' 
and secondary, public and independent — havQ been and, Respite some notable 
gains, still r^in crucial problems. 

Who is this* librarian in the school upon whom the crucial issues falL, ^so 
. often like lightening bolts? . ' ' 

An ovemamed librarian . Collectively, school librarians are overnamed 
persons and hence, professionally, nameless. Over the. years, many titles ha^e 
been, used in liea of school librarian .- T.oday, although examples can still be 
^ found of instructional resources specialist and materials specialist, titles 

most commonly used' are school librarian, media specialist, school media 
' specialist, and school library media specialist (not listed in afiy rank order). 
Educatic^al media specialist has its advpcates, as does media generalist, 'which 
is different4from media specialist* in job descriptions.' The library itself may 
be a school library, a' media center, a schodl libl^ary media center, an instruct- 
tional ma-^rials celiter, a learning center, an educational media Center, a 
learning resources center," or some other Resignation. _ ' 

^ * The current state certification requirements* have a wide variety in their 
usag'e of terms: librarian,- school librarian, media specialist (spelled «out in 
'caie state with a'djectives that indicate^p^three categories of specialization), 
' educational media specialist, library speQialist, libr&ry media speciaX'ist,<A 
librrariaja/media specialist, media , specialist , (librarian), school media librar^, 
educational' media generalist, teacher-librarijian, associate libraiy media 
^specialist, ^^associate, director of library services, educational" medie admini- 
strator, sup^rvisoj*, and media coordinator. (The 'Serins of librarian an^^schpol 
librarian have (the highest fi^equency. ) -€lnly a few make provisions fpr levels 
of responsibility at the building or district levels. Some- stsctes have no -^i- 
sjJBtific regulations- or cover the position under such headings as ^ducation?^ 
specialists or special subjects. ^ . * - 

The School ' Library Manpowe'T , Project identifies four positions: school 
• library^ media specialist, head of the school library .media center, district 
school library media director, and' school library media technician. ^Media Pro- ' 
pams District and School defines media .personnel under the 'following headings:, 
media professional, media specialist, director* of district 'media prograh, head 
of school media 'program, media technician, ''media aide, and media 'support per- 
sonnel. 'Additi^al position o^assifications and their terminology for.^person- 
nel exist, ^ but time does noj permit a complete lifting 



Such variety po^e?^^ problem and constitutes a cmicial issue. An urge^ 
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plea is made here that we use school librarian and school library ^ terminology 

that is emplqyed' by* the International Association of School Librarianship and' 

. still remains in the title of the American Association of School Librarians. 

K some compromis'e must be r^ched^ in vie^'of -the' current .scene/ then school 

library media specialist and school library media center (supported by 'the 

School Library Manpower Project, but note the title of th^t Project) could 

serve, although £hese terms are awkward in their length. 

Media specialist and medij^-center were used in^hB^^969 national standards 

; "for* purposes of convenience, consistency, and clarification within the co^itext 

of the standards, and are not employed with an intent to mandate any particular 

ti'tle or terminQlogy."^-^^ They were u^ed in 'good faith, based on a belief that 

th^^unified media program was essential for optimiom educational, economic, and 

functional be^efits and that 'the two national professional associations 'most ^ 

involved in the formulation of the standards wo\ild strive to accomplish this ^ 

-goal. In order to facilitate the achievement of these . objectives it seemed 

desirable, and politic, too,^hat terms be' used for place and personnel that did 

not employ either library or audiovisjial . (There Were, of course, niomerous 

> school libraries and.dr^tructional materials centers with unified media programs 

already in existence^ and, almost a decade bef^e, the I96O national school' 

library standards had strongly recommended the unified media program and had ^ 

presented standards for such situations, but did not change "Hae terminology.) 

There *^as nothing wrong with the intent, but, in my opinion, the decision to 

move away from school library and ^ school librgfflian proved to^be a mistake. " 
» "^""""^"^^^^^^^^ ^ 

Wo jnat'ter what purists and lexicographers maintain, media continues to be 
r • • ^ 

interpreted on a widespread scale as audi.ovisual resources, facilities, and 
channels/ and media specialist as a person working with audiovisual media. 
Media X to innumerable people, does hot include print. '.Despite the definitions^ 
aiid descriptioris contained in both the I969 and 197$ standards an.d in other 
publications', ^considerable confusion" has resulted ancf some, unfortiyiate outcomes 

.have taken place. Amiong these 'outcomes, one can note: tjie assvimption of. 

'administrative positi^s in school library media prpgrams^ by audiovisual , 
specialists v;ho' lack competenQp.es in print resource's and s^^vices ahd'Vho 

^frequently seem to be enamoured priiftariljr with the hardware rather than vith 
the Content of Audiovisual materials; an overemphasis on nonprint media, quite 
often at the expense of adequate print collections and reading advisory -ser'- 

vicesj and -many pointless an'd 'costly venture's i)s.volving locally produced 

* * ^ ' " * 

materials. Somehow, the true functions of school libraries, which, of course, ^ 

embraice the unified media program, have all t©o often become dimmed' or distorted. 



Vation, a|id a delicate point it 
by the tvQ) national associations 
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To' this -tale of woes can be added another obse: 
is: unified support of unified- media programs' 

that jointly prepared the last*' two staiemeifts ff n^tion^* standards or guide- 

lines, has not fully materialized^ and in the kind of com|)etitive autonomy that 

frequently prevails it is my belief that the i.mericar 

Librarians has been the one to suffer.. This element of cor^eillion is by no 

means restricted to the national associations. ' ^ 

A lone librarian > Being the sole librarian in the j school is the lot* of 

most school lib^ariarts* Some fortunate ones h^ye clerical or technical assLs- ^ 

tance? Here we confront another crucial issue :;. the , prevalence of , understaffed^ 

libraries in our schools in t^rms of both prof eg^pional and su^^portive staff 

^ members. .Full recognition of this status quo tends to be ignored in t'he 4is- 

cussion and promotion of many recent school library and professional educatic^i 

developments that we read and hear abouti in our professional literature and 

< 

activities* How caii we^ in fairness and. justice^ overwhelm school librarians ' 
with lists of competencies^ accountability 'formillasT^ statements of behavioral 
objectives to be achiev'ed^ methods for making the 'librarian an active force in 
curriculum planning and instructional design/^lS^ similar jlemands Giuch of it 
replete with jargon)^ when only a limited number df schools have libraries .with • 
a sufficient number of professional^ clerical and technicstl staff -members? 
Not to mentioil those many schools with np librarian or the many libraries ikat 
have inadequate resources^ facilities^ and 'j^d^* A glib answer, that these „ . J" 
^evices^ovide the answers f2)r obtaining needed staTf is cynicism personified. 
The validity and reliability of many of thelse measures when applied to, sub-. 
- standard conditions remain questionable/ * 

, * The substance of these comments aUout the lone or no librarian applies 
also to an, extremely large nulnber gf situations involved with library services' 
and resources at th-e district and state levels . * • < , ^ 

Instead of emphasizing the need to describe and to support our account- 
ability^ it seems mo;*e sensible for us to concentrate first on inquiring into 
the accountablrlity of others who influence^ shape^ and deiermine our account- 
ability status ~ ^schooj. admini^rators^ fot^exampie^ since theirs is a key - v. 
role in providing effective "school library programs. This conference 'includes 
a -talk by a school 'administrator who recognizes the importance of the school 
library. May his comments be sent to administrators throughout' the couixtiyf 

-The philosophy of school librarians . Despite their often hectic woking ' 
cond?.tions^ school librarians are typically ^imbued with friendliness, enthu-- 

\ ■ • • • ■/ •,. :^ . 



siasm, and" optimism^ and reflect the principles arid spirit embodiecj in their 

profesgionalKphilosophy^ which ijiclujdes: - ■ ' v ^ *' / 

* V . . " ' > ^ ^ ' . '/ 

A beli^ in and Liking -for young people • / ' 

A dedication tc)\participating ^in the building of ethical^ cuitur^l^ 
and social va^es atid attjLttides needed in a democracy and in "^h^ 
. -world* . ^ f " 

A desire to strive continuously toward providing the best possible' 

education ^f or all children 'and young adults 
A belieJ^n the inipdrtanSe of^^ood books^ films ^ recordin^s^ And other^ 

media formats and Qommuni cation^ resources^ and in .the ifec6ssity of 

making these ^easily accessible to all youth 
• A willingness^ indeed eageirnes^^ to accept and to be exci^i^ by the 

challenges of changg^ -and- to participate in effecjting cbiist:ruc1^ive 
o change - * 7 " ^ 

A, pride in the pf,bf ession Nof school libjrariansliip - ' / 
* ' ' - 

The above forpi ,some key elements in a statement <of philosophy that has 

been derived from watching and working and talking with school* librarians for 

many years* I have not amplified the different "parts here because I havi done 

that elsewhere. ^ This philosophy holds many implications for the professional 

educatioh of school librarians. It embraces a^^'spirit and a*faith mucli needed* 

today by school" librarians in this time of' frustration .and puzzlement when * 

* economic and other" conditions have* so_ severely ciirtailed or eliminated many 

library functions ^ . resources ^ and services at building, district, and state 

levels * • ' ' ^ . ' , i.*, 

. other > Crucial Issues in School Library Development^ ^ 
On some crucial , issues, such as tke problems posed by the fiscal crunc 
and by understaff ing, school librarians share the same opinions and feelings J 
There is general consensus*, ,too^ abbiit cu^'rent proposSils for the structure" of. 
certification modes to provide-for different levels of Responsibility, special- 
ized coiHpetencies, arid* points of entry into the ppofessionj for' the development 

of regional centers for the examination, demonstration, evaluaHiion, and biblio- 

(h) ' 
graphic contittJl of media for inclusion of content about media'in^-the pro- 
fessional preparation of .teachers and about educational processes in the pro- 
fessional preparation of school librarians (both topics to be -discussed later^ j 
and for many aspects of school library programs, including ones that have 
evolved to' meet cHanges in the patterns of teaching ai;d "^learning* J. • « 
About sopie other i^sil&sf — crucial because, of their numerous and.articu-, 
late proponents and because of strong movements *i&ging their' implementation — 
educators, including school librarians, disagree, thereby^^ompounding the 
crucial nature '^of ^e issues involved* An analysis of subjects emphasized in 
the professional liJtei^ature and meetings of school librarians reyedls a signifi 
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' c^rit^nTjmber of topics on which general agreement has by/no^ means", b^en reached: 

^^ucaCtion for youth designed in terras of behavioral objectives; accountability 

^with its PPB (E*)S^ MBO^ ^d other acronyms*- (there are those who fe^ that'due 

to the stress on v^ccountabtlity^ a 'process derived from tKe business fi^d,> ~ ^ 

,^we are pla'cing too much emphasis on management and not enough on people in our 

professional activities); instructional systems analysis and design (some do 

not 'flow with the charts'); differentiated staffing (the differentiated ojJiJiions ^ 

really stem from a confusion caused by variant definitions of what this term 

.m^ans); performance- or competen'cy-based certification; a computer based * ' , 

i'es^iurce unit " and other machine or retrieVaJ^^tpchniques for instruction (Is 

it isolated learning?)^ sQhool/library facilities (how many library are^s sfiould ' 

there be in a, school building and on What pattern should they be organized?); 

the teaching roles of school librarians (pr.ecisely what should and can they be?); 

* anci networking^ state and regional planning^, cooperative* library se|pricesj and, 

connections Vith library systems (it is generally agreed that these are essential^ 

but Opinions differ concerning the form these developments should take). 

In this period of decentralization when j5ositions of district subject ^ 

. specialijfts, or coordinators have been liquidated for economic or other reasons^ 

^' the renfwal of* the office and i*unctions^ of school library supervision Or 
' *i •- ^ 

coordination (one^ of our current and m'os*. crucial i^ssues) represents on th^ part 
I ' - * ' > ' ' ^ 

of school^authorities ^ confusion and ignorance about what this office* and ^ its 

st§ff of specialists can provide for students and teachers in the schools^ 

Library programs at district,^ or multinlistrict^ or regional levels are , 

essential^ not only for treasons, of efficiehcy and economy but also because of 

the vastly improved library '^services that result. 

Many of the major developmei^ts^ and crucial issues* in both the school 

, library and^ prof essional education fields remain essentially theoretical* an^/ 

fujbure 'oriented because -conditions existing now in schools and' s"chool libraries 

militate' against their immediate* attainment'. " Ki short/ we -need other develop- j 

, • '* > ^ " * ^ * 

^ments before t^e current, crop of new^d reco);nmended developments can be impile-/ 

mented. I would submit that we do not concentrate enough on these basic or 

pivotal , matters requisite J*or cfiange . • " -We remain aware of the problems'^ bu.t ' 

just recognizing^ tlfe^f* existence Is n6t going to make them disappear. For 

^ example^ aa already jiolfed; ;J?t is sheer folly to expect or to demand the per 

:^ormahce of? many, cqjnmendable aspects, op school library" programs 'or the effecr 

tive participation of school .librarians in ciirriculym planning and activities 

r'.elatedi to the instructional us^ of media when w6 ignore the understaffed 

conditions existing in school library programs^ ^d \/hfen'we fail to realize 
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i^allstically that tlje school library prog;;ains that we recommend depend upon 

^ school librarians having a professional education that incorporates substantial 

^, amounts about learning and teaching processes^ curriculxim.characteristics^ and 

'w. many other areas* in the field of education. 

) On s^a'c3racial issues we need clarification.^ As one example:^ ,for many 

items in the, lists, of competencies^ awesome in their total number and pi^esum- 

ably expecteici of, all schcfol librarians ^ we need to have answers to such qu^- 

tions as what is, meant precisely? how much? fbr which staff members? how and 

wh^re obtained? under what conditions? at what levels of experience or responsi- 

bility? and so on. . We must explore and make decisions about those crucial 

/ i ^ * 

issues On which we agree in principle but differ in interpretation ^ such as 

networking^f statewide cooperative services^ and. differentiated staffing. 

Other crucial issues could be cited^ and^ of course ^ those that have been 
mentioned merit' more detailed discussion. .The Sqjiool Media Quarterly presents- 
excellent ovelrviews of significant school library developments. The spring 
issue^ with^ johaiina S. Wood as. feature editor^ dealsjwith an important develop- 
ment that^ iA adaition to being a crucial is^ue^ affetits "most other- ctnicial ' 

1 * * . ' (t) 

.is'su^s' ~ "Media Programs in 'the Curriculum Development Process. 
J • 
. . An interesting and illuminating contribution to the study of school 

library developme^iits is the "research conducted by Mary E. KingsburJ- "designed 
to ascertair whai trends practitioners^ leaders, and professors foresee for^^X 
last quarflei of phe twentieth century as well as, innovations they would lil^ 
introduced in '-school media centers/programs durirlg this time span."^^^ The 
study reports 28, trends and 29 innovations^ indicates their priority rankings, . 
and not^s 'their probable date of occurrence within five year time spans from 
1975 't6/200(j. — - ' . - ^ 

Crucial Issues in the Professional Education of School Librarians ' 
Of the! issues relating to the structure of professionaJL^education 
school librarians , probably the most crucial concerns the undergraduate program 
— an issue that, has^ been with us in'print and in discussion for a long, long 
time. Many persons connected with librar^schoois and in other professional 
positions opposfe the program. ® Maiiy individuals ,strongly support this struc- 
tural pattern,, and L would agree with them. 

The initial preparation for school librarians should consist of ^ 
Bachelor's degree that includes among its total components a basic program , of - 
specialization! in school' library resources and '-services, cburses in e'ducation 
required for certification , and additional courses, as needed, to 'provide the 
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•prospective ^school librarian with basic knowledge and understanding of',teaehing , 
and leajming processes'^and. curricular .and instructional .design. The progrSjn 

* could* p'ermit specialization wp.thin the specialisation that is / prepardt|.on 
for elementary or secondary school 'levels. Having' this ^program offered in' a . 

• school or department of education yields distinct adv*antages. Thi§ under- 
graduate s^ructur^ .places th^ professional education of school librarians!^! 

where it^belpngs — on a par with the pi'^ofessfonal education of .teachers 'and in - 
line with teacher certificati on' requirements . Furthejmore^ and 'to theii* mutual 
'benefit^ prospective teachers and school librarians would be enrolled in'.some 
of the feame courses /'iiteijjding those dealiJig with print and audiovisual^ >^ 
resource^ for youth. , ^ ^ — 

Some theoreticians recommend that a program of this nature should certify 
only beginning librarians who become part of a staff that has a Tleaxi librarian-j 
their viewpoint ^may* be sound in principle but is r/ot presently tenable, iiri view *^ 
of "the lone or no ^librarian being the c^^ipon F^tteriTTJf^staff ing in schools'. * / 
'The teasoning of tho^ persons wKo, are categorically opposed' to undergraduate 
programs forming the base of pi:ofessional educatiW .ignores such matte|*s as:-^* 
the outmoded elitism of advocating that all librarians entering the proSa-^^ion 
should havib a Master's' degree^ in library, sciehcej recommendations of counselors / 
_ who ur^e early care^"^ planning and programs in college^ the ^rge^ nvimber of ^ ^ 
states that recognize courses at the^ undergraduate levfel in their certification 
revalidation requirements that make It net^essary for teachers to continue their 
education beyond the .Bachelor' s degree within .stated time periods. The under- 
graduate program is more tff a reality than is commonly recognized. The School 
library Manpower Project places their number * at around 300. , - 

Distinct advantages acc^e when the fifth year program is based on an 
undergraduate school* library sequence/ and ibecoi]^ even greats if the student* 
h^^also-had some experience in a school situation r The graduate work becomes 
more meaningful for students with this background. The graduate sf^ool is* in a 
better position' to provide students 'with ^ range of ' courses and' other experi- 
ences that woiild enable them to acquire the knowledge and specialised conipetentcies 
needed for such positions as head of a school library^ or supervr&or^ ov district ' 
or state specialist responsible, for retrieval of information^ evaluation of 
res'ources^ technical processings* professional resoujrces for teachers^ (production . 
of materials^ computerized instijuction^ ^ educat:i.onal television^ or othei^N^eas. 
The program would also provide for the needs and'intere^sts of students not^ 
wishing to assume any of the positions just listed, and* preferring to continue * 



as a^ staff member in a.sclfiooi library^....-''" 
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"In any event, now and in the futur/e, the graduate library school program * ' 
shpiiLd provide ample opportunil^es for the. students to take .elective s ^in the 
school of education and in * other 'parts of the university". Whether ^tha'Master/s ; 
. - ^ -program ^or school liferary work should be located in and adrainistei'ed by the 

• ' school of education has partisans pro and con. Strong support exists for * . . 

haying this program jointly planned, and administered by the schools 'Qf library • * 
. service and eduj^ation, and efforts of Hj^s nature are currently undeirway.' It, is 
also agreed that those colleges and universities th^Jjlhave separate programs ^ 
for audiovisual specp-alists and school librarians, should combine th^m in some 

1 * * " " / , • ' T- ' ' . ' ' ^ • ' : . 

[y ; form of mutually satisfactory administrative ai^rSngement . . 

^' ^ Nee'dlegs to say, the crucial issue^^ involved in competency- or p'erf orraance- 

. based professional education r.equire, and in *many instances ai*e receiving, care- ! 

% , * • ' ' • ■ ' . 

s » - 

ful s.tudy.-and policy decisions on the part*yDf those responsibl^e for the pro - 
^ fessional* education of school librarians. Some institutions havfe intradiiced 

• ''instruction of this nature, and s^ome state certification makes it m^datory. 

• • - " ^ • ' ^ 

' ^ The activities and publications of the School Library ManjJower Project, • . 

^ which have 'been very influeni/ial in promoting d^mpetency -based professional "-^ ^ * 

education arid- in formulating conteijt and design' for professional educ^jbxpn, ^e . 

weil -known \o you and need no des^ripti^^ere . I cannot resist one comment to ^ 

^ ^ the effect that .the Project si^ports the undergraduate program — one of ±tS six 

e^tperimental programs was at the ^Ihder^faduate level anc^ anothei^at bgth the tinder- 

gfaduatte and'graduate l^v^ls; the AmeirLcan Association of"lScho6l Librarians* 

sponsored the- Project; and" hence AASL, it would seem, shoaald be more active in 

gaining wid^ and stronger support of the under graJduate "program by the librafy 

profession, and in facilitating the articulation of these programs with those 'of' 

» the fifth year library schools. ' '"^^ ^ ^ * * ' 

^ The .problems that arise from, having two professionals organizations involved 

' * 
>in the accreditation of professional education for school librarians > (the ' ♦ 

. . " . American Library Association for the graduate library schools and the National » 

' Commission for Accreditation of Teacher Education for undergraduate programs) . ' ■ 

' . - * . (1 )" 

• are discussed. by Johnson and Van Ordeh. Other crucial issues, or at least 

queries, related to accredltarbion come, to mind.*" Instep of or\e teak for • ..^r--*' 

. accrediting libmry scnoGa.s, why not several teams, including one for each area -v*. ^ 



of specialization V4Jib'<the team members being qualified specialists in that area? 
In tSiS way", more ti^ie, study, and. evaluation could*be^ given, to the?" spe'caj|l. pro 
grSm content, ^instructional techniques, qualifications of . ;bhe faculty, 
resourced, f^LCilities, supportive staffs and many other aspects/ Can standards 



♦or guidel^es be created 1/hat would achA^e some much ne6de4 improvements, 
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espe'oially provision for more Courses .on the resources of teaching and learning 
. and^in other areas 'and for .morel's chool library specialists 'on thV faculties of 
most library -school's? li&e' schocl libraries,, .library schools are UsWlly «nderl 
staffed in 'ihe fields of library resources, and services for students «and teacher 
a^ condition that imposes 'overwhelming demands upon -faculty members who rauSt. some 
, . become knowledgeable ancl keep up-Kiated about^a ^ide ospec^.rum: of subject 
"matter .\ . • • t , « ■ 

T^e certification of pchool librarians, closely relsated td any. aonlidera- 
tion. of the structure, content, n|ethods, and accreditati(?n'. of» ••^^f essional ♦ 
ecjjuoation, has its own maze of • pr |)blems . -A just'pubaishd!d an4very importknt 
work; Certification Model for Professional School- Media Personnel , prepared * 
by the Certification of School Media Specialists Committee of th^ AASL, with . 
David R. Bepder as chairperson^ provides guidance for the solutipn of tiiese. * ' 
^problems^ suinmarizes activities-^ nationsil organizatjions affdxrbing .certifica- 
tion in the^media fields and presents. "guidelines for the conten^and formula- 
tion 'of certificaVon statem'ehts; ' r ^ ^ ' ^ ^ 

Crucial issues pertaining to field work-, (or ^ield-based education'^ or whit- 
ever it-may. be caO-led) and to continuing educatio^ik- center primarily on' the need^ 
^ to have more, of both. At all levels 'of professional 'education; "field i^ork forms 
^one of bho nust important parts of the program. ^Tn undergraduate -programs and . 
for students earning a Master's degree wh<! h^ye not had an undergraduate program 
fi^ld work in a scho'ol 'library is the eqilivalent of , practice, tekching. for 

this purpose,, model school li'!)raries must be easily accessible: IccessibM, too, 

'* 't. I' 

for visitirfg and observation by these and other studeints,- teachers ,. an^- adminis- 
trators. (The Development of School.Medi^ programs, Committee of "ths N^w'.Jecsey' 
.School Media Associ^ation idfentifies^d publishes a giiide^^^;°to.-*iedia centers in^ 
the state with outstanding -programs and with innovative 'provisi'ons 'and .practices, 
^"W^***®^ Sui^e of this' nature . ) For 'others "in the Master's pro- - ' 

gram", field worjc can/con^st of 'several planned experiences coiinedted with their 
area of specialization. Rrospective library School educatdrs' need- to have the 
opportunity td do soiae pract ice teaching in a library 'schoplSajiia''' other dsctoral 
students can profit .from observations or oth^r field expei4-6ric&s in special- 
areas . . ^ - ' , * ■ . 

, ■ ' . I ■■ • • A . - 

. . In-searyice and continuing education in all their many T)s^i°et3)es cohstitute 
an essential part of the structure of professional 'education. Critically needed 
today are opportunities for school' librarians 'to acquire additi'cAai information" 
.about the content and uses of i:esou3;cfes. .' ' .„ ' 



^ * ^ Teachers as Materials Specialists - , ^ ' . 

On all sides/we readj^d hear about ^the vital urgency to have content 
about/ print and auqliovisual resources incorporated as a-i*equired part of the basic 
professional education of teachers^ but no widespread action seeans to be underway > 
It is discouraging^ to note that only a very small number. of states include this 
requirement in tAeia* certification regulations for "elementary school teachers^ 
and an> even smaller njimber for s^ondary- school teachers. , . *. 

You will recall/ that one of the ^resplutionfe and recommendations made at . 
the first annual' conference of the Iifterrlational^ Association of^ School Librarian- 
ship in 1972 was concerned with the' exploi^ion' of ways* and m^uis to make the use 
of 'school libraries arid library materials an integi'al part of the professional 

* ^ ; - • c ^ • . ^ ; * I 

prepa3tat:j.on of jbeachers. We need a strong program' today 'to implemen;trwiat yc 

and many, many ;erbh^rs have recommended^ some for decades 3 to reactivate some of 

our past endeavours, such as* the involvement of schools of education in the jCrfapp^ 

School laloraries Demonstration Projectj to m.otivate all library schools and ' , 

departments of library science j?o assume, the role of leadership" tl^at they are so 

strategically^ positioned to offer in this are'a3 -to promote th^ inclusion pf 

media competencies in the , certification requirements for teachers in states .that 

have not yet mad^ this provision; apd tpi-jejilist the support of those involved in 

the procedures, .for accreditiiig ins'ti"tutions preparing teachers (for an excellej^t 

statement, see the standards prepared by the Ohio State Board of Education,^'' ^^). 

Librarians are not the only ones to voice^the need for teachers to" faiow 

about the content and uses of resources in their 'teaching areas. T^oday,^ the 

llterat«^e ifi the fiald of education^that discusses learning, c\£rriculum and , 

instructicml desi^, competencies of teachers, and many other topics abounds; 

with commentaries stating that teachers must.be knowledgeable about media ^ 

re.sources and about the ways 'they can. be used eff ectiyely their students and • 
^ ^ - %• ■ . i 

In their teaching activitiess ' . ■ ^ . / - % 

The professional eduoatioh of teaahers' and administrators must provide them 
with infonftattion about the functions and se^Wdces of school libraries and aBbut 
their responsibilities'*^^ad ^opportvinities to, implement a school library ^program of 
high qual3?ty. 'Practice teaclfing shoidd be done.. oilly in schools that^have 
exemplary school library programs. * Tedahers should ha'^ opportunities ^to exp^d 
their^ knpwledll^ of resources in their graduate work and in in-service and other 
continuing education* (An example of good in -servics^ education is parked out- 
side\our door ^-S^ a mobile educational technological vmit.^.*'^) ^ 

Over a long span of time, our professional itecord, ii; national standards 
and numerous other forums,, has recommended that prospective tolchers hajxe these 



^ .eqcperienW''^rth'lir prof^^sibnal education. We hav^ encouraged in-service 
•education for teachers about media resources in all formats and made this- avail 
ab^e to fhem ip their "sdhools, at district centers, "at regional meetings, and 
elsewhere. We have worked with professioniL associations of teachers and 
•administrators, promoting the inclusion of 'content dealing wi^ resources and. 
school -libraries in their conference programs, their journals, and their roster 
of Other activities. We have>twice in the past actively involved. the 'j)artici pa 
fion of a large number of these associations In the formulation of our ' 
national standards . ■ * ' . ' * , . * ' - 

As .another part of this picture, we have been' shaping with teachers some 
of_.obr responsibilities,' such as the .selection and re-evaluati(Si_ (weeding)^ of - 

. materials in thei-r teaching area^, 'and planrdng a program of . instructing stu- ' 
dents in" the use^of the library knd its' resources' that starts, in the -classrooms 
or other teaching areas ^ with follow-up* in the library, 

*For decades we hav,e been ?ayicig^that every school, librarian is a teachej^ 
and we have continuously increased the^ number of teaching and curricular skills 
in our lists of competencies for. school libiiarians. Some schopl librarians 

■ believe that ^classroom teaching experierfce should -form, part" of a school 
librarian's background. Experience in some secondary schools has' demonstrated 
that a Master's degree in a subject area* With sgme ele6tives in libraiy science 
can provide ah excellent background for librarians on a staff that has subject 

specialists. • . ' 

„ ' • • . • * J- * ^ 

^ As we achieve our goals of , having teachers and school librarians; acqui2?e 
competencies in knowing^ the content and instructional uses^ resources, we see 

.teachfei-s becoming piaster ials specialists and librarians becoming teaching 
specialists, ^with' many competencies in common.. 'Is it too far-flt^ched to con- 
sider an alternative plan for staffing ^ohopl libr^es, in which classroom 
teaching personnel wouldl)e appointed to the library staff in" sufficient number 
to provide a libraiy program that meets the needs 6f the schbbls, 'its facultyj 
and its students? Heading the libraiy ^staff would be a school librarian who 
Wouia not. have any classroom teaching responsibilities, and, of course, any 

^ other prdfqjfeional librarians on the^staff woul^ continue full-time in theii* 
pdsiti'ons but might orierl^^their library activities toward specialization in " 

-some instrucliional area. In those schools now having librarians on the staff 
with specialized knowledge and preparation i-fi some 'curricular subject, options 
might be |iven 'to those librarians^^^to teach" one course in their field, vath 
their library load reduced.*^'' ' ' ^ 
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Arrangements .,f or the teafcher appointments might vaiqr^among schools. 

• -* ' ^ ' - t * * 

'•Teaohers might be appointed full-time/ possibly .on * rotating basis for time L ^ , 

' * ^ • ' ' • • I • ^ 

' periods longer'th^n one yearj or, part-tij^ie^ with a, reduction in classroom ^ ^ 

teaching 'load^ and, again, poss?.bly ^on a rotating basis. In some ways, the part-' 

time pattern would more fully integrate the library and instructional programs. - 

^ ^ ' ' ' * ; - * * 

' In those schools with more than one teacher on the'JLibf'ary stafjT^ different ^ 

specializations, such as grade level or curriculum area*, should be represex^qd, - 

.^These proposals reqviire adfeiiistrative arrangements that wovjld- iiiake certain 

.that all members of the library staff had. fair 'and equitable work loads and 

that^ standards .of professional staff size w^re maintained on an eq\iivalency ^ * 

basis of total h^'ours. spent in the l^^brary program by the librarians and teachers y> 

on'the staff. Clerical and technical supportive staff in , sufficient ijumber 

should ^also be available. 'Too, the se^^ alternative staffing patteirts depend upon 

the* teacher -members being knowledgeable about -res ources and their uses. Many, 

many teachers have this knowledge^today, acquired during theif* teaching experi- 

' ... * • * 

ence in the classroom ajjd in other ways 'or combinatic^ of ways — In-service 

vm " educati*on, professional activities, personal, motivations/ and, for some teachers, 

- .professional education. Another* e^^entfal factor in most situations would-be "a 

districi; or multi -district center for school library services with its cofftple- 

- , ment of qualified professional and supportive staff, resources, and program. But 

then we know these district-wide arrangements are needed for school libraries 

with traditional staffing patterns, too'. , ' ^ 

Thesa proposals, if' soundly ^effected, could brijjg^ many ajiyantag^ to' . 

library progrstms. The "library becomes ^ore closely identifi^ with the teaching 

program of the school afid mQSte(^"^olved in planning and pnwiding learning • 

experiences for individual students, ^he presence of cigrrieulum experts on the 

i^taff results in iiiore effective advisory services for -students and for teachrersj" " ♦ 

^ facilitates, having a librarian on every teaching team ^ (and also' gives the' 

library a teaching team of its owh^ increases the opportunities^ for .the library 

staff to participate in a wide ran^e of learning expej^ence^ provided for tiie , 

ptudents — open school situations, individualized i^truction, independent - " * 

• ' study and inquiry^ and numerbus others, not the least of which is the develop- ^ 

* ment* of reading, viewing, listeninf'', and 'th^king Abilities and appreciations j 

and permits both flexibility and .control in the 'optimum use and provision of 

resources* ^throughout the school*. ^ ^ " ' ^ - 

. *Such staffing would probably Turing about more qxiickly the attainment of 

iiational standards or g\iidelines for the size ofiibrary staff goals, that we^ ^ • 
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have been unable to' achieve so far except in a snj^^* number of situation^. 
Achieving quantitative standards in itself does not constitute a goal or a .* 
i^ationale for alternative staffing plans j^fte qualitative value'^\, that result* 
f orm tha^ob;te^tives apd ^shape the program. ' ' * ^' ^ ' 

The ^ahge of competencies that we ar.e durr^ht^.prescribi for school; • 
librarians indicating that^ , among. many other abili|^^,'aiid ac^tivities, they ijiust 
be teachers of teachers and- teachears of students in the utilization of media---' 
functions which require in-depth knowledge'' of teaching areas^ of . techniques, of " 
instructional d^sign^ of teaching and learning proc^ses^ of characteristics of^ 
individual -students^ and bf the content of media --r..simply cannot mastered' on 
any. broad scope by one ^ librarian j qr^ even if respdrisibilities for different 
curricular areas^-were distribjjted^ by twoNor three /librarians • ) ' 

The Suggested alternative* 'sta-fl^ingi-plan^ lllce.md^t crucial issuss^ merits., 
exploration -but also requires* very careful study. S '^|**^ ^ ' , . 

Louis Shores in 1 9$U ^speculated about anothei! alternative — .'a school, with 
'^o classrooms nor ^cla'ssroom teachers^, but only libraries and librarians " J'that , 
co^}^d prove "The True School' is^a^ Library-. Tiaen;the dbvious conclusion- v/odXd \ 
^> * The'true teacher is- a librarian and "fehe true* librarian is a teacher * 

^ , • N Issues and Actions . : v.,.>'r>-'' • ^ 

0 Too many crucial issues have been noted all* too br^fly in this^iscourse . 

It is essential to recognize* thats nothing 1?6motely ^esgj^ilJling ,a comprehensive 

treatment of the various issues has been made; jipr i's-the*^ lasting of the. issues 

a definitive one. The most cruciar issue ^ , it would seem^ cbricej^ns .^,jbhe need for 

analysis^ clarification ^ and' evaluation of these issues anti for a determination 

of priorities in our programs of action.' ' ' . ' . 

^ We have an extensive body .of literature and opjLnion on school library * 

development's J professional education^ and crucial issues^ but^in many' strategic 

aueas we are' laolcing guidelines or planning programs for Charting cham 

achieving objectives. Whatever pl^nning.,we undertake must al^o'tak^ into con.- 

. * ^ . ' - " , ' * 

sideration the realization that we are^ fcr. some of the crucial .is?ues^ in a 

transitional stag6 or about to enter one^ tod therefore are Obligated to con- 

sider immediate/ transitional^ and Ititure development^, ^some of ^hich. coul^i 

change or even disappear during the tlu*ee stages. ' Changes e]i)fe;r crealje other . 



' changes 1 For ex^ple: when all teachers become materials specialists and. when 



we agree on thejsiructurar f raiJiework of the prof^fflbnal education of school * 
librarians and ^rnake some pronounced changes in the content of that^ education to 
provide sufficiently and successfully fpr^ th^.m^y competencies needed by school ^ 
librarians in the provisipn and utilization-^?: resources, what changes come about 



and what further ci^anges are in order? What "are the roles today and in the 
.future df school librarians as information speciaiis^ts^ as niaterials specialists, 
as communications specialists, and as teachers? When district level recommenda- . 
tiqns for library resources, services, .and personnel are , achieved, whether 
•^cn a single or multiple district basis, what changes are refloated in school . 
building library programs and in professii^ial education? What ch^i^es^will 
national, regional, and state' planning, netwbrking, bibliographic^jS^l^trbl, and 
cooperative library services ^effect in school/ library programs and in profes- 
sional education? What changes are needed in professional education to * 
implement and facilitate changes in library programs and to prep^i::eJtbrarians , 
to be active participants in creating or adjusting to changes? And*5ius one 
.could continue, listing the variables of change and raising queries about trieir 
possible effects • , ■ - \ . ^ . ^ ( 

In connection ^ith ^e crucial issues that we have been discussing, thre^ 
projects related to professional education: are p3popdsed as .being both important 
an4 feasible for immediate action. The first of these concerns the inclusion 
of course content aboijt r^ources and their uses in fhe professional* education .^^^ 
of teachers. Some av.enues for achieving "Chis goal are noted in the preceding , 
section of this, paper, but the formulation and, implementation of a comprehen- 
sive program of action form the- initial step. The leadership for undertaking 
this project in the United States might well come from the American ^Association 
of School Librarians through such measures as establishing a national commissipnj- 
appointing to it representatives from the national prof e'ssico^l associations ^f 
school librarians, teachers, educational communications specialists, school 
administrators > librarians working with chilciren and young adults in public 
^libraries, educators of ^librarians, and edu,cators of ^teachers and' enH,istiiIg the 
financial support of f oundati'Oit^ and agencies * Experience has shoym that a 
j^ommOjSsion with this br^oad representation dc?es not become too large or.td^ 
unwieldy for effective action in planning, implementing, and cool*dina,ting the* 
many activities thatr would be undertaken. ' -15 

The s&cond proposed, project, one that is closely allied' with, the profes- 
. sional education of teachers arid school librarians'^ pertains to the ne§d for , 
college and university libraries to have adequate collections of print and audio- 
visual* mate^rials fdr 'cihildreh and youn^ adults, appropriate spaces and facili^iifes . 
for their use, and professimaL^^s^s^ members who, are* specialists in the fielH 
of media for youth.. Most institutions of higher learning are remiss in pro- 
yiding *t1iese resourced and services, which arfe- essential for programs of fJro-*. , ^ 
fessioijal education for teachers and^ school librarians at all levels* — * ' 
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undergraduate 5 gradual^ and continuing. The American Association of' School 
Librariacns, the' Children's Services Division^ J&nd the Your^g Adult Services ^ ^ 
Division could together initiate leadership and formulate a program of action, * 
^ involving the cooperation of national associaMons of the teaching profession 
, and those. of college" and university librarians. • '.^ 

tAl though described above *i;^ ni^ional terms, the iwo projects also consti- 
tute fruitful fields for the activities of local, state, and regional associa- ■ 
. tions of school librarians.) 

The thirds jxr'o^ect, which ddals with the professional education of school 
librarians, places leadership on the s^hbpl lil^ary specialists teachii:ig in_the 
library schools. Much cbuld be gaine^ at this point if this group of specialists 
would sponsor a symposium. In addition -to the library school faculty members, - 
participants would include some teachers connected with undergraduate programs 
' for school librarians and^^some school librarians working' in school building, 
dis;brict, state, and national situations. At thie symposium, current develop- 
me.nts affecting professional ,edueation for school librarians that require 

• exploration, clarificati^on, discussion, guidelines, decision making, and pro- 
grams of action could be outlined^ some general directives or projectidns for 
undertaking these matters could 'be suggested or charted, and some priorities 
could be indicated. How interesting, valuable, and undoubtedly provocative it 
would be if members of the symposium would also go on record cmceming their 
own beliefs and philos6p)iy about many .of the crucial^ssues we,.Mve*been dis- 

^ , s cussing t (Since it' is essential" that librarians specializing in fields other 

than school librarianship'haye content aboitt the function^and services of school 
libraries in theii? professional education, perhaps the vmembers of the symposium 
might at som^tiAe indicate what this content should be aixd how obtained.) 

, ^This reCbiranefrdation 'for -ato' in -house symposium is advanbe^i as -k potentially 
fruitful^d woi-kable method for' getting action started; and in no sense negates 
or /ninimizes the pbvious fact that the' professional education .of school librar- 

• ians must involve^ colleges and departments of education, professional associa- 
tions (among them, AASL, lASL, AECT, and AALS)^ agencies connected with accredi- 
tati^^d 6ertif£ cation procedures^ and- other groups directly concerned with 
professional education. In some important instances school administrators, * 
elementary and secc^dary ^school teachers and students, curriculum specialislTsI 
parents and other ci'Uzens, school librarians, and library educators fprin'a ' \ 

^^^^consbrtium 'to consider^s^d to plan aspects 'of professional eduoa*tion. • Feedback, 
. ff»om- school li^brarians in\he field is vitally necessary, and the opinions of^ 
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students, currently engaged .in their professional *educat ion have value. 

Thfese are challenging times for school librarians, and exciting ones, too. 
Although' many crucial issue^in school library development and professional 
.education pose critical prbblfemg and some bring. dismay ancj.discourag^ment ^in 
theii* wake, -our beliefs and our determination,' our philosophy and. our goals 
enable us to find solutions and to overcoine the obstacles that hinder. or obscure 
the full realiz^atiori c^- our objectives. The*manifold contributions^ of schoc^ 
librarians to the education of youth have been and are -today signifiQant .and , 
shining, and will ever increase In the future . - * ' 
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has been ^ Coordinator of Re^ding^^ an elementary principal^ and assistant 
superinterii^ent . Currently he is the Director of Instruction K-I23 Alrea 6^ 
Montgomery County^ Maryland^ - 22 elementary and B secondarjF schools . ' • ' 



*iDr. Peters was introduced by Mrs. Estelle Williamson^ local Arrangements Chair- 
person* and Specialistj Field Services^ Division of 'Libraiy Developnfent and Ser- 
vic0s> Marylaiid State Department of Education. ' . ^ • 
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. ladie^ and gent^ftmenV thank' you for*the opportumty to be with you this after- 
noon hei^e at the Colony '^7 Motel t6,. share with you some thoughts on.'- the role \f the 
school administrator in the development of the school library. \ 

»\J%'' ' ""^v 1 ' 

^^y first thought is\reai:^ a'' question: What is the origin of the name Colony 

7? Ify family and I have tkcen innumerable trips via the Baltimore-Washington Park- 
way, passing this motel, -s'TlBt it was only when j'^^'as. preparing this-talk that*my 
, intellectual curiosity w,as sVifficiently aroused to "explore the thought. 

So I. called -the motel ahd a'sked the de§k clerk the orig^ of the name; telling 
' her^my. purpose for' so doing, Wughingly, she indicated that I was the" first one to 
'have asked her that question. *VShe thought that the origin lay either in Maryland I & 
.being the seventh c6lony founded by the British or in its 'being the seventh of 'the i 
^'foAner British colonies" to ratqA 'the Constitution of the^^United S^atCs,. However/ | 
,being* somewhat unswre" of t|?e matter, she 6hecked.id.tk s,ciraeone '^else on-.-duty. ' T^e ' 
^ latter agreed with' the latter' explanation . " ". • ■ i'^" ' 

I' ^ -Thanking the lady, I then resorted to an encyclopedia ands^eamed that Mary- i 

■'land indeed was thfe seventh of the former col'pft^es to ra-tify th^^nstitution. No 

mentioi^was niade about ai^hing else' related to* "seven".' i-assume then that this 
j >t » ■ >> ^ '■ 

is- the, origin of this motel"* s name. ^^^1-,'' - 

■ 'c NoM I have .provicfed you' with' aWni-hi's'tory lesson as_wel3: as an illustfation 
thafl do possess at least .one df the medi^ skills; the ability to use the encyclo- 
' pe^dia to gain, or verify information. ' ^ " . • 



- topic is /"The School'ldminifetrator.^and School Library DevBlopment . " The - 
terfe "school^-adrainistra'tor" is rather bi'oad since i'^includes or ccxuld include eyei^ 
6ne in a" school distra^ct', regi^jn', or state who is' to ^^^degree responsible admin-, 
istratf-irely for the goveiT^ance of ' education. Whatever occurs or 'Should occur 'in 'the 
students' educational program is to an lextent,, dependerii; on state .laws and bylaws and 
school disialct policies and ^procedures . vJEach administrator at.each\eyel is,, there- 
fozje^ charged with 'seeing^ that these laws, byi^aws,. policies, and procedures are 
implemented. . ' 1 v ' . * * ^ •* 

^ ^ -However, it is the principal who is immediately res^^sibla for this implement^t- 
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tion. In each school, no m^ter what the district's size, he or she along xvith the 
teachers - including the librarian or media specialist - and, rfbst importantly, the^^ 
students interact ^daHy in the "educational process. All other administrators have 
as their primary functipn that of guidance and support to the principal and the 
school- staff in this process. For these reasons,' my talk will center on the role' 
of the principal in school library development. & » ' 

Again "school library" although a term still used ^y many,' is more properly. 
^ called the "media center" because of the expansion and differentiation of its 
" materials, equipment, and services. In tumj the^ coordinator of this facet of the 
^educational enterprise is more properly termed the ''media specialist." Thus, 
"principal*, media centerAid media specialist" are the terms I shall use today. 

I 'm^ sure there is arguing^he fact that the principal has a responsibiliiy 
for media center development as part, of his^^^ovg^-all* responsibilities . Also, there 
is at least verbal agreement among educators that the jnedia center is or should be 
an inte gr al partJof the school's instructional program. Indeed, the media center 
is often referred to as the heart, keys.tone, hub - you name the synonym - of 
quality educational progr^^ . ' ' ' ' . 3 

Given the library or m.ediaPcenteiy's actual or potential importance to the* 
educational program, it seems strange that the literature on school administration 
contail^ until recently so little reference to it or to the principal's role in 
i-ts development. - • ' • ^ 

Whether lack of priority, or implicit consideration as part of over -all, 
instructional leadership has been responsible for this deficit in formal prgpara 
tion for school administration is conjectural. For whatever reason, however, I 
and, I'm certain, thousand's of other aspiring administrators^ had little or no 
guidelines from tKe colleges and universities directed toward our role in medi^ 
oenter development per se . - i ' > ' ^ f 

Nor from what I have been able to determine have the professional journals, 
even today, provided the practicing administrator^„with much help. As a matter of 
fact, an ERIC computer search for materials appearmg during the last -several ^ 
years on .principals and school libraries or media centers yielded only nineteen 
relevant items, and only one was devoted exclusively to the principal's" roler-^ — ^ 
That pne was written not by a pr^cipal but by a media specialist* fiowever, it was^' 
^ptifiS-shed in the ttelSional Association of Secondary School Principals bulletin.'' 
All others' were addressed?|generally to teachers, librarisCns (media specialists), 
principals, "and other edjicational perstnnel. # " 



^ Phyllis R. Kuehn, "The Princijjal and the. Media Center," NAASP .BulXetin • 

(September, W^-), PP. 51-60. 3d ^ / " . ^' i ' 



^ Again, the role Qf the principal in medi^a center development is touched upon 
in the literature ^ on media centVs, but thfe targe.t ,is* the media seryi-ces sector 
rather than the a^inistrative personnel sector. ^ . * — 

Largely, then, there is no extensive or intensive ^reference in 'the literature 
to the school admii^istrator and the sbhpol^ibrary orHiiedi-a center. How then does 
a. principal determine what his or h^r rOle is or should be in its development? '^One 
of colleagues in media services' has suggested that the rrqle is determined" 
chief ly by osmoMs ^ ^ V 

I^'would ri^L this ^is tiot generally the case, for the/term-connotef a. passive, 
' react ing"role- rathl^r than an active, initiating me. Regardless, the 'role "is 
determined in most iiistan'ces by orirthe-job experience. The direction this role 
takes is frequently influenced either posiAdyely or ne'^atively 'by thi media 
specialist's personality iid expertise.. ^ ..^ * ^ ^ 

By virtuje of the position itself ,^ the princip'^ilsliip carries responsibilities 
tow^d the media center and its personnel. These responsibilities .vfCry from school 
district to school district but focus on materials, personnel, find physical facil- 
ities. First tha pi^incipal frequently is the account manager for instructional 
materials^ and equipment funds allocated to the school ^enerailly and/ or to the' media 
center specifically; Second/ the principal selects, monitors th^^ork of, and 
evaluates the media specialis't ,^d media center pai'a{)rofessionals . This responsi- 
bility is* often shared with the media services ^pe^isor if the sphogl district 
has one. Third, the principal* determines or has a major role in determining the 
kind and size of physical facility the media center .qccupies within theschqol, ' 
Sometimes also, the principal is responsible for the development of a budget- 
capital or operating ^ for the media center as part -of-jbhe over-all school budget. 

The exercise of these functions should be part of ^ logical process of plan- 
ning for media center improvement .as related to' the* school's total instructional 
progr^ improvement plans. The principal's signature on a purchase vorder for the 
media center ,^?f or example, should be a parJ> of this logical planning process, rather 
than a perfunctory act illoglcally based. J Herein lie, definite 'Implications for 
professional as well' as .public accountability not only for the principal but also 
for the media specialist. ' ' . ^ ' 

The logical or systematic process for meqlia center improvement as part of 
total instructional, program improvement ^is not easily conceited or carried, out on a 
sustained basis. Yet the need, is .essential. Otherwise, staff -student-parent media 
c*enter committees, physical facility requirements, 'staffing, services, budgetary 
requests, monetary expenditures, and community ^upport become disjointed so<iier.or^ 
later. Even worse, the' program for student's^fnffers . 
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Xhe priiKjipal as the instructional lea^der of the school must 'seeii^^that a- . 
*• *■ * * ' * 

logical, systematic process or instructional program improvement takes place. The 
principal must also make' certain that improvements in media center services re^te 
to and contribute t^^the total instructichal program improvement efforts'. "Comiip.t- 
ment to the pPiOcess ,must begin with the principal and be engendered in- the ' staf'f . 
Also, the "media specialist must ^how commitment to the development of total instruc 
ti^>nal program impr^ement as 'well, as media center program^improvemidnt.i' " | 

' Within the fra^»:ork of total instructional program impr<yvemerft eff orts>' 
then,, the sch'ool stalf, under 'the principal's active leadership, considers media 
center progi^'am ,and services improvements. The role Qf ^the media specialist in this 
process is- a v^^tal one 'not only as a r^esource but also 4s .the \iltimate p^imafy 
a^ent for the, deli very ctf improved services. Students *and their parents must also 
have some roles whether as representative p^ticipants or as« groups canvassed for 
their views'. After all, the studehts are 1^he recipients of the services, and the 
parents, the important providers of the monetary wherewithal:' 

InHts planning progress, -'the "staff tnust first determine what is before' what 

should be. - Not to do so f§dls to recogiizte individual differences in percept;Lon. 

Each teacher, the principal, and the media specxalist^may and often do have^differ- 

ing pei'cJeptions . . And what about thfe students and the parents? *It is- indeed rash 

v.^ _ • • <^ ^ • 

to pres\ime that "everybody knows what the media center program in this ^school is." 

Often "Wae group consideration and determination of the current status of ihe 
media program^ca^n brovide the principal and the media specialist with valuable^^p^ 
insights as to ways^they can assist the school staff .in making better use of.lS^ 
ma^terials, equipm&nt.^^^d services already available. Fof^example, i remember well 
my CQncejTi as an elementary principal that the teachers rin the upper element^iry 
grades were not providing ^sjLiiffic lent ejpesfihnces in music to their classes. In a 
staff discussion of this concern, these teachers expressed a feeling of inadeqixacy 
in this ctirriculum area." * « . 

At* one paint in the discussiQn,^,the media specialist suggested, that* several 
albums of records devoted to the sounds of various instruments in orcllestral .canpo- 
sitions were on, the shelves and that detailed study guides wdl*e .inoluded. in each 



all^; In examining thli^we found a r^ady-raade program support. /Ye^,*'not one of • 
us except the media specialist had^been familiar with this' support; 

, .This experience certainly indicated that 1 nad-bestr-become more familiar with 
wKat was in the media cexi^ter^ Otherwise, how could I as the prin^^pal expect* the. 
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teachers to do so? Also^ the experience served as an impetus for some staff meetings 
led by the media specialist. ' ^ . 

A rather simple illustration? (Yes. But it is in resolving ^he simple that I . 

• / •* ' \ - • 

feel we are better able to-meet and resolve the complfe* 

In any events the^ school staff's addressing and coming to ftgreement a^'to 
what current media program and services are may be one of the most important, steps*' * 
if not the most important step a school staff and community take toward media 
center development.. It signifies the principal's interest in and commitment to the 
matter., In turn^ it shc&uld not J^e surprising thai the staff t^ces its cue from. the 
principal ' ^ 

In summary then^ the principal as the school »s Instructioial leader must 
ensure that the media program is an integral part of the ^otal instructional pro- 
gram. Further^ the^ principal must ensure Ahat media program improvement is con^ 
sonant wi^ and contributes to^total instructional program improvement. 

Given these circumstances^ what are the daily on-the-job responsibilitie^9f-'^ 
th^ principal?^ . . . ^ ^ 1 * " • ^ . 

1 * Conferring regularly with the media* specialist.. 

Regularly scheduled conferences provide* fov mutual updatihg, on program ° 
development. Conferences also furnish ,the (Opportunity not .only tp set 
'^hort and long-range goals forj program iftprovetnent but, 'also to elarify^ - 

^ where necessary, the part 'that th^ media Ispecialist apd *he principal . 

' play in this improvement. " . ' « ' ^ ■ .\ 

If conferences are not, regularly scheduled, othe^r matters- tend to tdke 
priority and the sustained attention to medi^ program deveibpment 'is ,consequently 
lost. ^ • .. * ^ * * , * - 

2. Seeing that the me^a specialist has. apcesgV'to the same, data on student 
achievement levels, needs, >aSSi*intere3i5syas^the rest of the staf'f .' 

<2 standardized tesi> re stilts, range* of achievement in given* classes, rion- * 

confidential student, record aVfi-e^taraples oftthe kinds 'of iiiformation 
' available to use in plaiining' classroom^struction. So j^oo should 

th£y'be av^-ilable to the* media specialist in media^ program planning. 
3* * Sgheduling time' in 'staff meetings for the niedra specialist to intro- 
duce or >reinfdrcfe the use of media materials and equipment as ipstruc- V 
. tional supports . V ' • " , . ' ' ^ ^ f 

Doing so gives, visibility to the media pr9gram and* sets^ the stage -for - 
/ 'staff receptivity towards further, inservice in smaller groups . 
h* Urging staff participation 'in school schoSl district 'worlcshops or ' 
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' courses in effective use of instructional inediA. 'Parti cit)ating in these 
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worRshopS'Or courses himself ^ or herself * 

"The use of appropriate medid for .given teaching strategies shoiilc^ hk a 
necessary part of 'any classroom program. Participation of the princi- 
-^al often seizes as an impetus for teachers to do so. \ ^ . ^ 
Making certain that staff and students axe involved in the evaluations 
selection^ and purchase of media materials and equipment , 

Staff and student input here shows that the media specialist is • 

interesteiJ in their ideas. At the sam^tirae sta^f and student involve- 
ment exemplifies^ the joint media -cdnter/ total instruptj^onal program 
partnership. Urmecessai*y 'duplication of lifiterials and equipment is- 
avoided*as well. . ' ^ . - ' 

6. Makj^g certain^ that the media specialist is involved in the evalua- 
tion^ . selection^ and purchase of materials and equipitfent for class- ^- 
room use in particular discipline^;; ,*- 

The *same* justification applies here as in In addition^- the media-, 

specialist's involvement gains fc^ him or her- greater kn'owledge^of the 
classroom instructional prbgrams. 

7 • • Insisting upon flexible scheduling in the media center ! P ^ 

Only with^ready access for all students to "the media c^it|r can the 
media center reach optimal use. Under no circumstances should the 
/ princ.ipal tolerate the regularly scheduled entire class visits to the 
media center Yor the sole purpose of exchanging 'the ciie book 'borrowed- 
last week for another this weqk, ^Also^ the. media 'center should not be 
%^used as a place of dej ^ention for. students unable to be contained in the 
ciassfoom. Rather, through joint planning^by the media specialist and 
the classroom teacher with specific instructional objectives, in mind 
should entire classes be scheduled at any one timfe into the media center. 
Individualized , research, small group instruction, leisure reading should 
, ^J^e' encouraged and accommodated • . - , * '.^^ ^ 

8. Eroviding ':f or media specialist participation in grade-level or 'departs 
ment instructional program planning. ^ - 

This aspept of a sound media program is extremely important. ^The 
principal and the stajff must inform the media specialist oh a con-. _ * * 
tinuing basis' of iiystructional emphases in th^ various disciplines, 
• and time must be allotted in the specialfst's "schedule tq work with 
teachers. In the planning meetings, provision should be. made for» 
, teaching the media study skills not only by the .spi^cialist but also by 
the^ teachers themselves. * , 



9- -Encouraging staff .an d student use of media center resources to make 
film, filmsjbrip , television, slide-tape, or videotape t>ro"ductions as 
part of the instructional program . ; ' 

This facTet of the media center services, .has long been less used than 
others. But. what a rich experience it can be for the producers ^d . 
the intended audience. Ranging from dai]y school -news, announcements 

slide-tape projects using less sophis- 
. ticated hardware, these, media producixLons contribute much to the* 
school's program. ' " - • 
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Fostering the use of a voluntary student and parent aide^ in the media 

center. * • ' ' ' 

/ 



With well-thought-out selectioh procedures and training, volunteers 
•can assist in many ways that free the media personnel to work more • 
<_ closely\with teachers and students in 'the instructional program itself, 
ll- Scheduling media center "open house" for the commtmity .« 

"Open house"- or ^milar ways of highlighting the media center services 
. ^he instructional program educate the public to the media center's 
value. Public support at budgetary time is enhanced as well. ' - 
12. Observing the media program in operation . - ' . 

. The principal cannot really gudge the effectiveness of the media program'' s 
contribution to the instructional program unless he or she sees it in 
action. Stressing the responsibility for so doing, Montgomery Counl^r 
Public Schools require that, as 'part- of the .media specialist evaluation 
process^ the principal obsM-ve the- specialist participating (a) in '-"N^ 
planning -meetings, _^(b) :ki an instructional situation, and (c) in actual-' 
^ . media cent,er operation. " • . ' * - 

Establishing and maintaining w^th staff an operational mechanism or 
system for accomplishing and evaluating -gac h of the above,. ' \ 

Sustained cooperative efforts toward media program -improvement' cannot ^' 
^ take place unless the staff, with the principal's leadership and ' ' 
support, "determine and follow systematic ways to facilitate the process. V • 
Standing commitVeesj schoolwide written ,:i^icies and procedures oti media 
^ ^ center usej schoolwide written policies' and procedures on evaluation, ■ ' 

selection, purchase, and yse of ln<>4ructional and media center materials ' " 
and equipment; a schedule-^j^Jr planning and evaluation meetingsj 'setting 
time frames -within which c|)jectives for media program improvement can - ' 
. . re^anably b.e a^tt&ined - 4iese are essential components, of ' the .system. ^ 
'l^- 'Providing the time £pr himself or herself and the staff to do 6ach ofl 

mc . , " • . -3-8 • .. . 



the above /* ^ m ^ * • 

Unless the principal 'and staff allot and actually use ..the time necessary* 
to accomplish all of the foregoing^ results will be piecemeal at most. 
_ The principal must see that the time is providjed in his or her^ the 
media spe'cialist's^ and the teachers' ^schedules. ' 
1 realize that little 5f what I hav^ said is new. Many times others have said 
it more eloquently than I . But how many of us have extended saying into doing? You 
-arid other media specialists as well as administrators other than I can best answer . 
""Uiat querstioh. - ' . * ' . . 

, * Is 'it idealistic? Perha^ in some circumstances. But I for one continue to 
believe that can be .doneNuK^ have sreen increasing evidence in some schools that 
it is being doile. , C^tainly^ adequate, funding for materials ^ equipment^ and per- 
sonnel are important to the doing; - . 

All -important to the doings however^ is the principal's leadership and 
commitment. And the principal's commitment^ is usually dependent on the media 
specialist's commitment. Working as 'a team^ tHey^can galvani;5e staff committnent. 
And most importantly^ the students will profit from the resulting coordinated^ 
concerted efforts I • *^ , 




/ImTRDDUCTION 'of IffiN HAYCOCK - ^ .■ - ^- 

" ■ " ' • ' * ■ ' 

In an ijitetvaew conducted by Wilson Library Bulletiaj T Ken Haycock stated "If 

education is- indeed the art and |cience of human self ^actualization, if teaching is 
^commtted ^ the development of self-reliant, confident, 'creative and happy children, 
who can, think ration^ll/ and independently, if the werthy use of leisure-time is a ' 
■goal, then-, tha school with the media centre staff at 'its, philosophical centre is a 
priority." . - , ' ' '•' ; 

- • A teacher', K?n received his^ Bachelor of Arts, and past-baccalaureate Di^ 
in Education from the University of Western Chtario and a Master of Ec^ucation^from ^ • 

.^the Uaiv^rsity of 'ottawaj a librarian who holds In^p^te and Specialist cecti- ' 
ficates in school librarianship from the Qnt^io -Department of Education and, a 
Media Specialist with-a ^feste^ of Arts -in Library Science" from the University of ' 
Mirchigan, Ken is innovative , in effecting, changes in school library service wherever, 
he works . • . . ' 

He has taught school librarianship in 'both. faculties of education and 'in 
^ graduate schools of library science.. He has served as an educational consultant ' 
to the Canadian Children's literature project.\ ' . . \ . 

He_is past president of the Canadiah Sdit^l library Association and is 
curi<6ntly Vice-President, President-Elect of the Canadiaii Library Association - thi 
onl^ school librarian to have heU this- position in the 30 year history of CLAv 

Ken-has seryed'as chairing- on.^ number of sc^ol library councils and 
coimnittees. He Mas Co-Chairman of ^h^ Sub-Committee on Personnef for the new/ Joint 
Standards fer School MgdJk ,Prograp* wMch is to be published jointly by the Associa- 
tion for Media and Techn-ol6gy.^^^gcat30i in. Canada and'CSLA-," this winter-. 

He is Chairman of the IgM^i" Board Canadian Materials - the only 
Cana^an national' joumal 'devot^o' Kiritical' evaluation tf Caikaian learning ^ ' ' 
-nsti^ials in allmedig^ormats' and is on the; Editorial .Board of Moccasin Telegraph, 
CSLA's journal. ' ' • " ' . . 

Ken i^ a reviewer of print and rHai-print materials, ^s editor of ^ newsletter 
f the Chtario Secondard School Teacher's Fed^ation,' and has written "jiiany. articles 
foXprofessional journals^ Amongst his 23 or so monographs ^arer ' ' 

A liet of subject headings on'dl-ugs; > -'^ . 

Free magazines for Teachers and librarians, wiiich ig u^der ■ ■ - 

revision at present. ^ ■ ^* ' 

" . . . Security - Secondary School Resource Centres . . . ■''ff'.^'*? 

Recruiting',. Selecting, Trainina and Motivating AduTt Volunteers.-' ' ■ • ' * 
.'.«.-'•"% 0 - . r 

«i . — , . . . ' 

DoiuiAj. Adrian, '»Pr\esident of the Canadian School »i> 

^labrary Association. \ 
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While working for the ^Wellington County Board of Education as an Educational 
Media .Consultant^ the^nmber of teacher -librarians employed in schools increased by 
UOO^^^ library* budgets' increased significanTily during his tenure^ despite declining 
school enrolment and general budgetary restraints ^ Throi^gh imn his Board attained 
% national r,eputation as «the best ^media^ centre in the country*" ' 
• In September, Ken becomes the ^Coordinator of Library Services for the City 
• of Vancouver Schools. . ' * • ^ 

^ It is no%c^der that the University of Michi.gan this year awarded Ken the 
Beta Phi .Mu Award for the most outstanding"C~Qntribution to librarianship during 
t^e past five years . " ' ' 

It is my great ^d personal pleasure t5 introduce Mr. Ken IJaycock, "who told 
me to tell you that where he comes from it is $ A.M. 
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STRATEGIES FOR CHANGE 

Aa identification, andlexaiainatioii of techniques 
for enlisting admihist^^ative support for program- ^ 
* development at the school and distinct' levels % • 
Accent was on defining service priorities for 
maximum benefit. This was a. very personal pres- 
entation drawing on Specific examples from the 
speaker's experience. Dues* t'o this part of the 
program and the many visual materials used, a 
checklist summarjc rather than a formal paper is 
included here . . > ^ ^ 

Kep Haycock'?' 




Ken Haj^cock, Educational Media Consultant ,(K-1 3), Wellington, County Board, of 
Sduiation^ Gueljii^ .Ontario, Canada NIE 6K2j after 1 September 1976 Co^ordinator 
ot libraiy Services (K-.12)/ Vancouver School Board, Vancouver,; Britisft 
^V-C<>l^bia Canada V6^1Z8*; . * . 
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IT HAPPENED ONE FREDAY 
, . . • „ ^ by Ruth Street 

'ARRIVED AT MI DESK; it was seven forty -five 
In swarmed the kids like bees to a -hive ' ^ 

All day they bviz zed- round me with, questions so varied - 
TJp, down^ .round and round, ny beleaguered mind* scurrieci.. 

»n^ho wrote LC^RNA DOQNE?" 'Will you sign ray green slip? 

I hate to miss school, but folks took^a trip." ' 

"I need some material on' foreign gelations." 

"Do you have a book of familiar quotations?",^. 

"I jwant to read -SMOKI, is it always out?" 

"Will you kindly tell me what MAIN STREET'S febout?" 

'TfJhat is a 'classic?" J'May I borrow two pins?" 

"Please tell us the time when the* assembly begins." 

»IMay I go to iny locker?" "I want Mendel' s'' laws." 

^Ify topic's inflation — the effect ^d the cause." . ^ 

"I talked with a teacher, that's^why.I am late." 

"Just where do I look for the copyright date?" 

"Will you. find me a picture of an evergreen tree?" 

"I .need an example of a good simile. 

^Must I pay for this book? The cause was our pup: J 
Before I could grab it He got it 'chewed up I" 
"Can you find for me a^ favorite poem?^*' ^ 
' 'TL'm writing a speech about 'school and the hctoe." 
"For the last book, you checked me I^'-m grateful to you; 
I thought it so good I made Mom read it too." 
"I need Eod.ly Post or -some etiquette • ' ^ 

"Do you know the difference between sit and set?"^ 
"We're having a party and want some new games." 
"Bill Cody's .checked out, do, you have .Jesse James?'^^ 
'[Shakespeare is iny topic, do you have him in here?" 
"Just where xs that play called NO MORE fRCXlTIER?^' 
"Why. can't we^^whisper? We're talking our lesspns — 
the UNO, its ch^ter tod' sessions ." ' ^ 

"Does chromium begin with a C or a K?" ^ 
"Hy assignment for Tuesday* is on' T?A;" 
tfWio was .that old king so-ren6wne& for his wealth?" 
"Deba'tors we are and our topic is health." 
"I. canV find Poticelli, though I hunt and T, hunt." 
"We're 'the program committeeoand need a good stunt." 
"A diagram please,* of the lungs "or a frbg." " 
"Why can't I .find verbs in the card catalog?" 
"Sorry to disturb, didn't itean to talk so loud." 
"Will you find me a picture of a cumulus cloud?" 

■Without lull or surcease — six hours endless atream 
I cudgeled *iny brain--trAed hard not tp ^scream. 
When the, hands on the ^clock said three thirty-caie, - 
Pronto 1 they departed. I was- left* all alone. 
The 'Sooks scattered round me Were a: v^st disarry^ 
I began to restore them Dewey> Decijpal.wayr'^^ • 
In walked 4 teacher, fatigued wd5th much care;.* 
Wearily she sighed as she dropped to^, a chair, 
^^•'^s so peaceful in here, quiet, orderly .too-- 
.^t ho\ff do you stand it with nothing ,"tio*tlo?" 
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INTRODUCTION ^ 



1 ; 'Knew Your Hailosophy 

1.1^ Why. are you ixk the school?' 

1.2 ^ Is that worthwhile and. significant? 

• 1.3 What is y^our philosophy of education? 'How does school 
librarianship fit in as a useful teaching agency? 

1 Formulate specific go^s. . - . * • " ♦ 

1.5 What are your objectives? Be careful to delineate r ^ \ 
objectives^ot services. 

2. The Ontario Warning ^d,'' Experience * . ^ ^ \ ' 

.2.1 Ed Stewart, Qnta;n.b Deputy Mni^ter of 'Education^ speaking 

at .the Queen's Ur^iversity (iCingiton^ QnWio)' Faculty*. o^ ' ' 
£kiucatiQn Continuing^ Education Program in Schooi^tfSSrarjipin- 
ship, 6 June 1.972-: . . ^ \^ 

I don't think that there is any question that in this % 
period of readjustment and reassessment of priorities and ^ * 
restraint on spending in education that those of you who 
are^ associated with the library ^d the res'ource centre 
field may be in as viJjierable a ^>ositxQn as anyoii^ithin the 
total school setting.^' First of ai; especially id terms of the 
. resource centre concept, you aref relatively new. Secondly, 
librarians or librarian teachers a^e.a minority within the 
teaching profession in general. ; Thirdly, you know it's so much 
easier always to cut back. cm items like books and supplies and 
materials of Various kinds than it* is to 'cut back in terms of 
staff, because staff can speak back on those kinds of issues 
and, of coue^se, books and' learning materials can't. I'd be ' 
.very surprised, if. in the instances you know from your'^rsonal 
experience, that ^s^^the first-cut-b^acks come in school- beard • 
r spending,. it isn't these very kinds 6f areas that tend to catch it. 

2.2 The Current Chtario .Situation * ' • ' ^ 

\ ' ^ A typical ^newspaper report ( Gueiph Life) on changes iji ^tovincial 
geveniment spending for education, 28 Janu^ 1976V " * 

Brace yourself. It looks, like wq''re goingHp be hit this spring ^ 
• * ■ .with, a school tax increas^ of 30 -per cent -•maybe more. , 

There will be no new programs this year. And even some existing v 
programs will have to 'be^ curtailed; 1^/ » ' , \ ' 

X ^ We may have to settle for lower standards of cle^pliness in our . 
school3."-^ ' , \: " . 

^ Seine parts of tjie». summer schqql programs may have to* be cut. 

Sc^e field ,tr|.'ps may have. to te Cut. One thing for si^me, budget ' 
talks this wintCT are going to be- grim, .j— ^ 

The reason,, again, is the^ lower* grant>ates There are two%nds% ' 
^ of graAt. rates -r^ those f^r ordinaiy expenditures such as./ 

salaries, and thbs? for ;Sttr^iordinary\^ such as trans-x 

pCrtation and debenture^ charges .' \. . ;^ ' * "v. 
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Last year (1975) the province handled $9.66 per cent of the 
' ordinary expenses at the elemental^ level and 61; .6$ per "^cent*-of 
the expenses at the secondary level ^ ' .-.* ' 

This year, the elementary grant l^as been reduced ^^o $7.^ per 
cent and the secondary to* $7.2 per cent. \ • ' , 

Tl>e same goes' for extra oixiinary expenses . Last year, the 

province picked up 8U.$7 oi* the elementary expenses and 82.13 

of the secondary expenses. In 19-76# provincial grants vd.ll ^ . , ^ 

only be 73.$ per cent and 76^7 per cent respectively. 

What tha:fev.uieans in plain language is that taxes would -have 

to increase by l6°p^ cent this year., even if the. board of 

education doesn't spend a cent more than it did in 197$. * * ' 

•» » # # ^ * 

Unfortunately, the board l3 already committed to an' increase 

in its spendj^ag in •1*976. % - ' - 

There are certai^ things that we're locked into. The cost 

of utilities and paper is g9ing up, and we have to have those. ^ 

The board' isvalso committed to an, interim salaiy increase 
wliich it' granted to teachers in September, plus whatever 
'increase comes out of negotiations. ' ^ 

"School resource centres are beauty spots^pn the body politic*;" 

i 

Declining financial support for education *genei^ally is no ' 
reason to accept decreased financial support f6r sphool 
resource pentres. All spending is ,based on prioritie^,,developed 
by a combination of logic and pressure*. Regrettabiiy,* in some* 
areas, teacher-librarians^^have done a poor job of selling the 
potential of . a'resource centre for teaching and leani;ing. 

Level of Services - - ' . . ^* 

y/T- * CURRICULUM IMPLEMENTATION " ^ ; ^ 

\ Curriculum Planning and Developmenji y ^ ■ ' ' ; - ' ' * 

Co-operative Teaching . ' ' ' ' ^ ' * ' " 

Professional Development Services to Teachers 



CURRICULUM ENRICHMEflT 



•\ Promotion of Materials and Services ^ 
Guidance for Readers, Listeners, Viewers 

InfOCTnation Services * • * * , -^^^ ^ . 

Design and Production of Materials . . 

t Co-operation with Outside Agencies ,^ ^ . 



CURRICULUM SUPPORT 

Administration of Resource Centre 
^ Selection of Materials ^ o 

Acquisition of Materials 
Organization of Materials 
Circulation of Materials 




Don't suppo3?t the^purriculum - Implement -it for significant 
learning as, well- as* for .survival. If you are not essential- 
to classroom teachers, you are. not essential to the school. 

■ ■ ■ ' 45- . . ■ ; . . . 



B. IDENTIFI THE AUHEENCE ^ 
' 1 . * Introduction 

• 1.T Is there on6^ public? No - there are many and each has its own 
c<jnGems an.d self-ifiterest. , ~ ' ' 

1 .2 How is 'the system organized? 

1..3 • W^o formulates goals? 

KU . Who implements policies? ' * 

1»5 ^ How^ does'" the system 'operate? ' 

1 .6 ^ Who do Vpu want to reach? 

1.7 What are their positions? 

1.8 l&iow key personnel^ especially the power brokers. 

1.9 Learn names. ■ - . - . 

1.10 Be aware of the backgi'ound and knowledge ^--^b/ the person with ^ 
whom you are. dealing. _Many decision -makers will not admit 

, what they do not know . c Presume -nothing . 

1.11 Who does the delegating? What?^i to whom? 

1.12 Know the budget and the managers of the budget <sup^$nten- 
dent- of finance, treasurer, purchasing agent-,. buyrr ) .," Provide 
in-service f or ^em on" related resource center ccncems. ' 

1.13 -Take advantarge of honeymoon period's .and "teachable momeats".. 
' J. 11;^ Be persistent apiv^gressive but don't ^pear hostile. 

2 . Groups ' ' " ' ■ • ^ ■ - . . ' ^ . . 

^ " 2.1 .Who is "The Noneustomer?" Why? '* . \ ^ - 

a) Jle doesn't know .aboat ycur product. , , • 

h)'Re can't find your pr.oduct.' \ 

c) He- doesn't need your product.* } ^ . . 

• d) He doesn't understand what your product* can do for 'him. i 
• . 6) He doesn't expect good service. , % ^ 

\ f) H^has troublllwith your product.^ .. . ' * 

* g) He do6§n't know' ybur-^br^d. 
h)-He doesn't trust your brand. . 
i') He thinks the product's yalue^^is uncompetitive, 
j) He* simply prefers a competitive product. ' ' ' 

• • Darnell Institute, of Business' ^search* ' 

2.2 'Trustees, Superintendents/ ErinoipalSji Teachers/ Students^^i^- 
I * Cdmrnunity-Birector. . . '/ ' . ' . • • 

2.3 Secretaries/Technicians - don't overlook 'support persor^^ ' 
2.)f' Substil\ite teachers. . . . ■ ^ . ^ ^' ' r / ' 

, \ 2.5 Parent^volunteer's - push and promote adult volunteers as a ^ - 
' basis for development. . 

2.6 Student council' as. a. power group.. ' / 

2.7 Know your trust'ees. * * » 

2.8 ^ Work with board and administration "^o^i^ttees^ -yiat affect you - 

aims, and objectives, curriculum,, teacher aides,'^lephone\ 
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3. Adtainistrators 



•3»1 Adinim.^ratbrg and politicians- 
3.2 ' Numerous demands made oa them. 



3.3 Concrete- and educationally significant reasons. are usually required 
for. development. That something would be "nic'e" or that "others do 
it« is simply. not good enough. 

3.U Administrators havar little tim^ and do n9t appreciate it being 
- wasted - be prepared^ be organized^ be succinct to start. 

3.5 Do they have "pet projects"? Do you have a '[Hiys ed" Principal? * * 
Does the Chi^* Superintendent have a special program?^ Clue in 



and tie in the resource centre and its potential. xi- 
3»6 What do they read? _ * 
3*7 Ki^icw ±he p^ower source^ like the back of your hand. 

U » Patterns ' . ^ . 

U.I What is the- power structure? * ^ 

^ Wher^ are the ^ weak .links? . , 

U.3 Where are supporters? , . • — ^ . ^ 

U.U Are there factions? ' ""^^"^ • ' • ' ^ 

U.? What impresses whom? ' * ^ 

U.-6 What is the communication pattern? / , ^ <^ 

ii.7 .Who are the trusted subordinates? ^ 

\ " U*8 Who has the greai^est effect on whom? * \ ^ - 

\x*9 Who is above and below decision-makers?'^ These'^ust be changed too. 

, U*TO What are their attitudeq toward in-service^ resource centres ^ 
teacher-librarians y ;prbfessionalism. .|x 

Diagram internal and external influences on decision -mafcei'^'i 

U*12 Diagram allies. 

U»13 -Enlist the aid of their supporters. , r 

u.lU Assume^ equal partnership with decision-makers. 

C . IDENTIFY PROBLEMS • ^ 

1 . N6t everything that is faced can be changed but nothing can be changed 
until it is faced. (James Baldwin) 

"^""^-.^ ' ^ ' 

2. Problems are usually centred around two areasj (a) money (or*^ more 
accurately^ lack thereof) and (b) lacfc-of information about the 

'^ problem or "understandftig of the' iraplicati^ons . 

^D/ BUILD EXPERTISE ' . - * ^ ^ ^ ^ ■ ' 

1. Introduction^ * . -^^1 ^ . • . 

1.1 Examine other changes - 'how were* they implemented? 
' 1 .2,^ Know board policy, 
1.3 Eisten to ^jnaugural addresses of .new '^us tees. ( 




1 .U Attend meetings. 

Joxn curriculum committees. Get a teacher-librarian on each one. 
1.6 Know yCnir field and presume decision-malang responsibilities. 
'117 Be aware of standards an^^. comparisons. ' . 
. .1.8 Remember your professional integrity and stand' up for it. 

1.9 Visit other centres. . • . 

1..10 Invi^# outride consultants for programs. 

I.jf Read current professional literature and. spread the id6as around. 
2. Specialize 

2.1 "Be not simply good^ - be good for some,thing". 

2.2 Sele<Jt an area of interest and talent. . • 

'2.3 Acquire special skills. ^ ' ' ' ^ . ' 

* * 
3* In-Service* , ^ ^ ' ' " 

3*1 Teach others. ' . ' -.. 

3^2 ^Provide in-service for faculty/staff members. 

30 . 'Know the principal and the role. Discuss phi'losopi^j objectives, 
X . program planning, budget, intellectual freedom and le^^els'of 

• support. What is the influence of your principal? / 

3.U. Sharel . ' • ^ . ( . . 

E. ANALYZB ALTERNATIVES ' ' ; • - ^ 

1 ,Introdi^ction . ~ ' * ' ' > " * . 

1.1 How does the administratj^on-^aluate? ' 

1.2 Be -Visible. ' ^ « . 

_ 1.3 BuMLd programs and services for feedback to' administrators. 

2. Service? . . ^ . , ^ " ♦ *. . 

■ -2.1 Support/enrich/implement the curriculum. > ■ ' , 

2.2 Be more involved curriculum, ^planning. 

• . .-^ 2.3 Be. more involved in co\)peratiye teaching*. ^ ^ * 

^ j^- 2.U. Formulate. specific objectives, articulate them to 'administrators, 
evaluatg ' them.. • ' 

2.5 List objectives 'for the ^^^ear and methods of ifliplementation. • 

^ /• Are these true objectives or current jargon? • ^ * 

2.6 Concentrate cnn^dmlnistral^Qrs and .teachers - not students. 

2.7 Does the time- you- spend on specific services justify" the. return*? 

2.8 Plan pareflt-involved' programs. Invite th^ s^iperinten^ent and 
newspapers. • ~ . > * 

/ '.2.9, Program'^udget.,, . . , 

;2.10^ Display yourself 'and your services. * *' ' . ' " 



2'J1 Send new materials, not notices of, new materials, to teachers 
and administrators. ^ 

2.12 Develop fafculty/staff ro^ displ^ . /'Even if the teachers igno 
them, deoasion-makers wiU^ see th«m. ♦ 

2.13»' Use district resource centre services' as back-up to school 
resource centre servi^ces.- ' ^' *' 

2.1U Label everything from you that you route. ^ . • . 

Print Media 

5.1 ^ Write articles for the local newspaper 

' /a 

3.2 Write articles for teachers'' professional jouma] 

i ' • . ^ , 
3.3-^' Invite reporters:- to see progr^s. . 

3.U Have articles appear ^in the board newsletter. 0 " <> * 

3.5' Edit n^wsjj^etters for teaohing federl^tions . / • ^ 

3.6 Develop position papers (selection of materials, intellectual 
freedpm, organizing nonbook materials^ us^ of volunteers). 

3.7 Send reports to media. ' ' ^ ^ ' \ 

3 .8 Co-operate with the public library. » • 



Nonprint Me4ij 

U.V* Show yourself - of f get on radio and television. ^ 
U.2 Talk* on a hot line. 

I1.3 Produce slide-tape^rjpresentations on services, 

U.U/ Develop special, programs for one group (slide/ tape, panel, 
discussion) don't disagree, among ycJitrselves J 

^Discuss . ^ ' " . ' * 

5*v^ Invite visitors at a 'good, time' and know what to" say.. 

5.2 Turn casual conversations toward resource centre concerns. 

5.3 Get on your 'soap ^box but don't be^ strident or a complainer. , 
5.U Gamp on'your administrator's' dQorstep. 

5.5 Have Veacher -librarians attend every "conffiLttee/board meeting. 

5 .6 Lobby - buttonhole I " ^ - * • >! 

5.7 By pass^your administration with problem^ it^necefesary and 
feasible. . _ , " ' 



5.8 dtmpare conditions oT work for quality teaching with your 
working,..conditions . ' » 

5.9 'Get grants 'for special program, ^fe* ; / ' 



'5.10 Develop t*xfe desire fbr ohange from ,iiidifference . 
Distinguish between what is and what can be* 

5.11 Don't, threaten. unless you cari make gboctget oth^s on your. 
■ side first'. ' • » \ • 
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F, COMMDN I CATIONS . ' / 

1 . General ^ * * • ' " \ 

What do you want to ^communicate - why? ^ ^ ' . ^ 

1 .2 Don't make" assiutiptions • . *t - • ; 

»-'1*3_ Tiew .your crjlttLCs as learners. . * " « 

Get invplved iii adult education don't get upsetl ^ teach' 
what you want learned . . ' ^ / , ' J ^ 

1.5 Remove jargon or use it to your advanlfage. 

1.6^' Defirie terms of reference.,' 

1.7 Develop a sense of timing - Are you asking at 'the best time? 

J 1 .8 Do not condescend. 

^ ^ ^% - 

1.9 Bto't just ask - explain ^hy. 

M.10 Sharpen your awareness. . 

2. Techniques ' ^ ^ % ^ ' * ' 

2.1 Change the ii!5)lieit role of teacher>:-librarians in curriculum. * 
' guides to the explicit. " - • . ^ ' . 

2.2 Talk teacher -librarians not resource"* centres or libraries. 

* • % . ^ . * , 

G . BUILD , RELATIONSHIPS ^ ^ ^ \ ' * ' 

* ' r. Dialogue ^ * * 'fe' ^ ^ ' . ' * - ' ' 

1 .1 . Dialogue j^ith difif ereirt audiences . 

1.2 Attend 'me^iiings'. ; ^ ,o ^ ^ •< * 

1 .3"^ Jaik .witiij^^^ci'pyiV^^ ; o 

1 .k Provide *b"3^fctation for. new, teacher,5,^t ^Jihe school and - » 

• ^district levels. . . ."^f^^'^'A' 1! ' * 

1 .5 Know your qjj^ent council, * - / . V*" ^ ^ \ . 



2^ Implement 



2.1 Socdralize. ' ■ ^ * • ^ J^^S>; 



2.2 Be one of the Igroup (even if it kill^' ^^^iO'*- !i 

2.3 Involve the princip^ in your- program.; J ^ - ' * _ ^ ' . 

, 2.U Use postcards to Isend 'notes/congrat'iifat^on^'ltq^ti^^ " , 

' • parents, /Superintendents. ^ ' 's:^^'' 

H. -NETWORK S - - ' , ' ^ ' 

Build networks (both formal and informal) that ypu;fan use* over- and over 
^ } again. Determine who the op'inion leaders ar/.^ pft'fen 1^-^10-20^ of 'your > ' M 
I- population adopt an idea, it carries. ' ' ^' "^ \ j ' 

1 . Teacher-Librarians! Asspciation- . 

1 .1r^^: Group -appiroaches are oft^ be*tter 

1*!^ Anonymity, can be important^" Use phrases^- 1^ like-, «I 



have be^en instructed''. 



ERJC . . . > c^n 



1. -3 Have directory with%name, scho61, time there, "tel^eph one nuijjber. 
1 .U Work witi^your consultant to lobby. 

^ ^ Meet witly^ut your consultant St tim^s. 
2. Consultation - Coordination ' ' , ' • . 

♦ 2.1 Support your consultant or get rid of them. 

• *^ ^ ^ ' • 

2.2 Help to establish prograiu priorities" and service priorities 

within each program foi* the coordinator., 

- ' fflSTHICT PROGRAM PKEOgETIES \ * 

Program Development 
-s^ . Selection of Materials ^ * 

Org^ization of Materials 
Administration - Co-ordination 
2^3 Provide ^ district newsletter for sharing. # ' 

2. U Use production services'! ^ 
2:$ Get Central Rc*ocessing to sa^ time and money. 

2.6 Use* Education li^rkry service^. , ^ ' 

2.7 Are there central Vertical Inf qrlnation Files -^or school, use? 

2.8 Is"ariere an Inf otrmation Retrieval System 'for journal articles? 
' "* ' • ' 

2.9 'Have joint selection programs. 

2.10 ^Develop collections" on local history centrally or at « 

least ■ coordinate . \. ' ■ - * • ■ ^ 

, 2.11^ Develop community resources files jointly. - *^ 

• 2.12 Develop^ Union lists of periodicals for schools. 

>2.13 Develop collections specializations lists. s ' 

2.Th Use statistics to advantage. / , . * 

2*.1$ Use your^ consultant to maximum §,dv^tkge - f or^ advice^ coordination, 
in-servTce, lobbying. * * \ 

3. OPaev Groups / . 

3.1 • ^Work with n«rgotiating teams for imjpro^red allowances and 
'^-.workjgig conditions. A '•n ' ' 

3 .2 'Ge^ or\ teacher executives . ' ^ ' 

3.3 Make presentations to the Principals' Association.,, 0 _ 
3-U Work -with Teacher-librarians from other districts." 
3*5 Get Provincial teaching. organizations to pass resolutions. 

Be It Resolved * \ * . . . 

.-That the Teachers' Fecjeration urge the P^aculties of , Education 
to provide persbnnel to integijate' programs on -the utj.li-zation^ 
* of school resource centres Inl^ curriculum teaching components. ' 

- ^ ■"' -51' .. 
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Be It Resolved / . , ' 

. ' 'That the Teacdiers' Federation \jrge the Faculties of Educjal^on 
to develop and" maintain demonstration school resource centres, 
-to provide, materials and personnel ^ assist student teachers 
% , ' in'curriculiya development and , implementation using resource' centres 
"^at all levels.' ^- * . 

^ ' 3?6 Become more militant in your proviricial organizations. * * 

\ ^^J^dTt^'V'e a library media 'day like New- York State. 

Ij". Joint Programs 

U.I In-Service for 'other groups of .teachers. * 

U.2 Counsellors (Bibliotherapy)^ Reading Teachers (Motivating 

Voluntary Reading), English Teachers (Poetry^and the Teacher- ^ 
Librarian) and so on. r 

.Education ' * 

5.1 Improve programs and articulation between Faculties of Educsj^tion 
• - and Faculties^of Liltf*ary Science. 



0.2 Inrprove |tandards for entry to the profession. 
SOLUTION FOLLOWUP " 
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1 ^ Solutions ^ . * * 

« » . * ^* ^ 

1 .1 Concentrate on one priority. ^ • • # 

1 .2 Participation. 

1 .3 Have*a fait accompli and, see if you geii away with. it. 

' 1 .U Be devious . » , ' * ' 

1. $ Evaluate success and failure. 

• 1 .6 Push for a demonstratic^i' resource centret ' ' / 

2. Compromise (if necessary) 
• 2.1 Re-'examine 'alternatives; 

2.2t Ask for the .required jhfjC' compromise if pressed. 

2.3 -T Forget the wh'ble thing at times and back off. ' . ' ' 

2. U Re-evaluate. * . ' ' 
2.5. If cut back, do -less better - don' t 'compromise yourself. 



J^. CONCLUSION 
1 . . Diffusi'oKi 
V.I . Share. 



1 .2 Spread out. . • • * 

1 .3' Capitalize ' ' , . ♦ , ' ' ' . 

1 .U Advertise outside the resource^Mentire .(who puts a "for 5ale" 
' \ ' sign on their back; lawn?) • ' • ' '.r ' 

^.5' *i3onr»t stop aijd don't give^upl 



2 . • Conclusion ^ y • 

2.1 Realize that there can be problems with success such as jealousy 
from other group5&>» * 

2.2 Change must be desired. s 

^.3 Change your imaged ^ ^ 

' 2.U "If there ?s no wind^ row I" ^ 

2.5 Time is running out. ^ ^ 

*2.6 ""Not to decide is to decide." , * . ^..^ 

2.7 Do more than exist.'., live - * 

Do^mDre than touch... feel 

Do more than look,... observe * * 

Do more >than read. . . . absorb • 
- Do more than hear .... listen 
Do more than listen^ . understand . ' > 

^ • Do more than think... ponder 

Do more than talk. ... say something 

Do more than jus* intend .... * ' 

GET INVOLVED ' • 

^ . V 

TODAYJ V . . ' ' ^ 



INTRODUCTION OF MISS TERESA JAUGHERTY , ^ ^. 

Terry is a Pennsylvanian^ did^her undergraduate work in Pennsylvania ^ 
obtained^ her Master's degree' from Carnegie Institute and has continued her 
education at Ca"foiolic University^ American l&iiversity^, ancf the l&iiversity of 
Virgifti^. She has been a'ctive in our professional organizations at^all 
levels. 3ng^>a^rved Maryland anci the region in which Maryland is located>as 
a director on the aASL Board for' a^ four year tem^ was on the Task Force 
'that revised tl^ie school media center standards. She hds been active in getting 
our standards and our certification- reqiiiremerits for library/media specialists 
here in the state of Maryland. She has be'^n'a public - librarian a^t the Carnegie 
.library of Pittsburgh^ she •did university libi^ary work at the University of 
Miami^ andxwas a high school librarian before she became a^ supervisor ^ . 

Montgomery County. * ^ \ . * /• 
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:Miss Teresa* Daugherty was introduced -by Miss Frances Flemings Director of Balti- 
more County School Libraries . ''"^^'^S 



THE MONTGOMERI COUNTY MEDIA* SnLLS PROGRAM ' ' • 

' ' ' Teresa J.- Doherty^ . \l 

• " . 

It is indeed a- privilege to have this opportunity to meit.with you, this 
< J9?^?^g-M^.:t^o talk abou€ one- aspect "'of the Montgomery' County school library , ' 
media program - our instructional .system for developing student n^edia research 
>and cpmmuni cation skills # * ' ' *• ' 



' To do"^ this it will\ te necessaiy to provide you with some, background inf or- 
nation orf thd^total •schooa. 3.ibrary media program in Jlontgomery County. Our 
philosophy is based .on a vinified media pr^ram of services to students and 
teachers related to the availability of instructional resources and tech- 
-nologicarl support, y Montgomery County, is located north of Washington^ D.C. ' It 
is an'area of approximately '$00' square miles. The county school system* is 
divided into^ix administrative areas.' have 1 98- schools, "lli2 elementaiy 
schools, '56 ,sgcondary. Eaifli'^ school has a libraiy media .center facility, and a 
'Staff of library media specialists and aides assigned on th^ basis of Enroll-'' ' 
ment numbers • Thejriiave responsibiliiity for , initiating and managing progr^s" of 
instruction and service. We strive fbr programs -^fi^t complement aiid enrich t^e 
^^urriculum, and that inspire and .promote a love for leaim.ng on the part, of the 
students. We haye quantative -standards for personnel, collections, and facil- 
ities. The qualitative standards relate to process arid program objectives and 
^are published in county ."Criteria. for .Media Programs^.* The new media, specialist 
evaluation system contains eleven "Performance Criteria" and provides a ^number 
of indicators to use in assessing eacfi one. - . 

Library media specialists ifi Montgomery County have become .learning 
facilitators.' they have a firm Gommitment^o the importance of fu^ictioning as 
a member ^f the teaching-learning team deciding, upon instructional goals^ . 
choosing the necessary strategies to aqoomplish specific 6bje.otives, and pro- 
viding a colJ.ection^of re souiHies keyed to instructional objectives. Together 
Tiiedfia-&p-ecialists and teachers mutually, seek creative ways to.help students 
move toward the achievement of learning objectives. * ^ * ; • - 

Traditionally school media specialists have 'always ^taken an^ active fble 
pi assisting students and teachers to\use the libraty media center and £ts " 



'Media Superviso!r and Coordinator of the Media Fie/d Services Division of • the 
Department of Educational Media and T^inology - Montgomery County^ Marylipd. 
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resources to ^ill adv9njtaj|. The^cnc^pf of ^struction in libi'aiy us'age is as 
old as the concept of, school librarianship itself. Too often the instruction 
gi^fen was done casually without careful advance preparation, or thought;' 
--'imrelated to meaningfiil learning experiences, aridv,without assessment as to need 
or readiness of"' students;' Iffstruotion of individuals, small groups; or large 
groups in mediS5, research '^H.tfonmunication -skills has never been more irapitant 
than it is today. The curreiit body' of kncwledge in the' world is *so vast and x 
growing a^rapidly that it far exceeds our capacity to' master all -of dt. -Media 
research and coimrftoi cation skills cross all' subjects and%vels,of instruction 
and are .essential elements in the educational growth of. each student. They' 
enable *a student to beccjiie increasingly responsible for his .own learning pro- 
gress, to select and use informtion in a variety of formats, and to demon- 
strate many ways of\pplying what has been learned. Without the ability -to 
locate identified r^iouJces- s'^lect appropj^iate sources of information^ utilize 
instructional materials an'd equipment; comprehend inf ormat\j.on within resources; 
and -produce new expressions of ideas and. information,, a -student' is severely 
handicapped in his progress 'as an independent learner. Possession of these 
skilis^brbadens a student's- Opportunities fory,ongoing individualiaed. education.- 
To- help- students master the^e study 'skills school libraiy media specialists in 
Montgomery County under the' leadlrship of staff from the Department of Educa- 
tional Media and Technology and Department of Pupil and Program Appraisal , " 
developed a media skills project that consists of four parts: ' 

1 . The-development of a suggested, scope and sequence of media research 
and communication skills, 'K-12. 
. 2. The developnfent -of sample' assessment tasks for each. of the, * • 

instruct:i.onai objectives. * . * . ■ 

3;,>^^^^tif ication of materials, that could be used 'in teaching! and . ' * 
- * learning -skills. ' * ' . . ■ . 1 • % ' 

* . . U. Evaluation of the project * - . ' ' 

. The project starred in ^1971 with the appointment of a cQramift^e of ten ^ • 
medi^ specialists and teachers who" reviewed all recommendations ^d -suggestions 
made- by county media- specialists and sen^7to'the p^.tment-of Educational 
Me(|a and TechnologjT.. They recommer^aeci sknis to bi^included, suggested" v 
possible grade- levels for ihtroducintsrskiUs^'and-enclosed outlines that-theV 
used in the 'instruction of students .i|.;Curriculum guides, state, county, and 
•school goals of e^catioh were ^studied carefull'y. A chart of Ins'truoti'onad. 
Objectives -for lilBa R esearch and 'Communication Skills was published jprovidiing 
» - •■ • . ■ ' ■ ■ 
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a K-12 sequentially related arrangement of ins^^ctionaT objectives • The ohart 

orders the objectives in 6 broad categories anoo ability levels and cumulates 

skills acrbss grade levels. We are now using the 7th revision of the chart. We 

know and plan that we will continue to' make changes ^ additions, and deletions. 

Using iiie chart as a planning guide the pidncipal^ media ^ec^alist^ and 

teacher can identify the skills a student m\ist master in order to attain desired 

student outcomes -in basic academic subjects and to use media effectively. Stu- 

dents are not restricted to learning skills on partitJular levels but may move 

xxp or down or across the chart. Based on assessment"^ of student levels ^ 

abilities, needs^ and .interests^ media specialists and teachei*s can plan appro- 

priate 'instructional units and. strategies. We know thft students are ready .to 

learn new skills at different times. Students may be working on various objec- 

tives regardless of grade leve34,or age if they are ready to move ahead oa the 

skills chart. \ ^ ^ • . ' 

% - * 

To help media speci^ists implement the skills program^ sample assessment 

measures f or , each of the ojbectives' en the media' skills chart* were, prepared by 
the skills conmittee. These j^peasures consist' of various activities and exer- 
cises ^which will- assist media specialists and teachers in determining whether a 
student demonstratefe'^conqjetencies in specified skills. These measures ar;g 
offered as models which me.dia specialists and teachers in all suliject areas can 

like* in writing- their own ass'essment activities and.exerxjises. ' » - • ^ 

. >j ' . 

Each assessment measure specifies what specific observable behavior a ' 

sijudent will be able 'to demonstrate as evidence of achieving the objective ^ the 

le-^^l of acceptable performAce^ arid under what conditi^ the behavxor will be 

ecxp^bted to occuj^* Integration o£ media skills with the .schools J instructional ^ 

program requires direct communication and cooperation between media specialists 

aird teachers in continuous planning^ implementing^ and Evaluating cycles. One 

model of instruction that can' be used for developing a media skills program { 
* •» ' * • V 

consists of establishing goals and objectives^ identifying methods and kctiv- 

\ * \ ' ^ * 

ities^ Evaluating and revising teaching strategies. ' ^ 

Jlhe media skills" proj-e^ct is one component of the systems approach that we 
have used in Montgqfaery C6im|ty nor developing and improving schoojL library media 
programs and services. ' - . , - - 

' '^'i Jean'^lliam will giv^ you an overview of the systems approach to media* 
^ograraming. - . ' ' ^ 

To Implement A Skills Program it is ^necessary to l^^ve a committment from 
the princip^ and school staff that thes^ basic skills are important for 
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students - the great .need is for planning time ^d media specialists must set 
aside this time -in their weekly schedule. • In ^planning with the principal and 
faculty the media specialist must be .thoroughly familiar with the. school's 
philosophy and objectives, organization, curriculum,- commtmity, student |^u-' -, 
lation, and teaching a;^proaches. ' • ^ ' 

It will be helpful to develop a profile of your school simil^ir to the one 
• , f ... 

you received this morning. - ' • 

=>♦,,. 

All instruction requires an under stan'ding of how people perceive things 

'around them, how people communicate with each other,* and the ps^chol^y of 

learning. We know that learning is a private 'affair ^ personal' and individual. 

We believe tiiat retensicji and more effective learning ' take place when more than 

•one of the senses is iiivolved\ Essentially learning takes place wh§n an 

individual is actively and emotionally "involved in the learning process. We * 

believe that students develop skills more effectively When there isVsyste-' / 

matic instruction: plan and continuous opportunities to practice the application 

of the skills: A skill should be taught fmtcticnally - often within' a subject 

. ^Pf s'tudy. It is presented at increasing levels of difficulty, . moving from the 

* simple to' the complex;.^ Each level of "instruction builds on ^d reinforces what 
has been taught previously.. The' program of skills instruction should be flex- 

■ ible to allow media skills to be "tiaXight as they are" needed ^by^ the leader'. " 
Ifany. skills^ can be developed concurrently. * • ' - 

Media specialists and teachers, begin' planning for instjrtiction by deter- 
.mining what is to be -taught, when, where, and h'ow it can be taught. • Consult- 
' ing curriculum guides, subject planning guides, r^coramehded resource units and 
teaching units willprovide ra^ny suggestic^s for resources and- activities to be 

• used in preserving and organizing information* on 'a particular subject to stu-^^- 

dents. Individual lesson plans are then'^evel^ped for identifying specific 

content and -activities for e ach sep ^ent of the lesson. Ideatif^cation of 'thej.. 

.^ materials .to be used^uire^MRion to content, point . of 'yiew-, format, "and 
sequence, j , ^ . 

" . » The Montgomery ^County skills program is ccaiduct'ed at two instructional 
;^leV6ls : The informal' an.tt. j;he formal . ^ 

InforiBal Instruction refers to the. teaching that takfes place spontaneousiy^- 
answering. a -student request for information, providing help in locating refer- 
ences., giving directions <ai using materials or equipment, encouraging the stu- 
dents to brov/se freely and ^rfjqy 'examining materials. Many. media specialists 
,^ wi^..Eian instruction* to meet specific needs' by;pi*oviding a'short cassette ' ■ 
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teaching tape dealing with a specific topipV- e».g;,wthe use of a Thesaurus >^^^ 
use of almanacs, instructiojis for operatiiig a%)^iec^^f equipment/ Self 
instructional areas are set up where students can use'%udio and video tapes, 
•filrastrxps, kits, and other instructional materials to^ teach theijiselves . 

FoWal Ins true ti^ involves preplanned lessons for small or large group 
presentations. All the established gxiidelines used in good teaching apply . 
The practice of library media specialists workj-ng witl^ teachers in cooperative 
planning helps integrate media center instruction with the total school 
curriculum. - ' ' % 

W4 strongly recommend .open •scheduling'. Avoidance of rigid scheduling is \ 

recommended. Open scheduling does not mean that media skills will be missed^ 

by students. It means that teachers and media specialists must plan together 

to. ensure learning opportunities and time for students to use the media center. 

Identifying the skills that students need to master specific learning objectives 

helps all teachers to give students, of)portunities to. practice th^se skills while 

* • 

pursuing particular, subject studies r what chemistry books should all students 
studying chemistry have an opportvmity to examine and use? A creative teacher 
•will make the media center a special teaching arid learning labqratory. 

How clo media specialists work with i^iidividuals to develop media skills? 
^ Snail learning centers can be set up on specific topics where students can study 
sequentially arranged learning packets/ t^gst -themselves, and progress at their 
own speed. Now Library gives many examples of tl^iese centers • Contracts can be . 
arranged with the m^i^a* specialist or teacher to accomplish specific vmits of 
work. Reading, listejiing and viewing guidance c^ "be provided through planned 
instructional activities. We send a mbnthly^st of media- activity suggestions ] 
keyed tp the skills chart. Emphasis on prpblem solving and providing students 
with media experiences related to designing 'and producing materials will help 
them with skill mastery. Encouraging students to participate in committee work, 
organizing discussion grotips, contests and games, and sponsoring media student 
•organizations are also effective " ' . - . e - 

* 'An active library media center becomes as one student described i^ a 
^Coming and going place" - full of activity. - Xy^"^"^^^'^-^' 

At the beginning of each school year the media specialist confers with* 
faculty at meetingis by grade level or departments^ m^ih personnel, on special 
teaching teams,' and with individuals for .determining curriculum emphasis and 
specific units of instruction. Planning continues - d^J-y, weekly, monthly, 
, and yearly. What do you do when? Consultation with members of the faculty, 
surveys of students and faculty to determine perceptions of service and their 
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'^•dOtr^lvement In selection of materials are all necessary. We use a materials 
triapgle apprpach. '> v ^ ^ - 

The library media specialist coordinates the selection of jaater'ials in 
each school. All materials are ^evaluated and selection i^ not done carelessly. 

• - There may be strong feelings as toAow monies in the bud_ge.t^' should be 
used. Eventually decisions are made. 

Teachers are happy when they find ^the materials that they need for 
instructional sequences.' ; ^ *" 

The library media specialist cooperates with teachers by searching for 
appropriate media; suggesting optional lealmhgj experiences; recommending the 
use of particular kind^ of media that can best get the message across^ 
determining media usage and recomm^nding pattekis in instruction. The library 
media specialist may help to plan^ design^ produce or have students produce 
media for specific needs. * \ > 

School library media ^specialists in Montgomery County have all had a part 
. in the development of the skills project. They are dedicated people and they 
have*wt>rked hard to provide students and teachers vfith opportunities to learn > 
media research and communication^ skills. We especially want student s/to. have 
successful learning experiences with th'Ise basic skills and to- contihue a life 
long love ^ of" learning, , " ■ • ^ . " ' ' 



INTHODUCTION OF MES^ JE/IN*N." GILLIAM , . • ' - . 

Jean has her Bachelors' degree from Ml^son College in Virginia and her 
Masters from the Uijiversity of l^aryland. Jean has been a teacher a long time 
in English and various areas of the Social Studies. She is the co-author of 
^the- curriculum guides tod the test item banks which will be discussed in 
this 'presentation. She has served as consultant for a setting up of^many 
assessment techniques and has co-authored a staff development course, "An^ 
Assessment 'Measuremeni^ for Classroom Instruction" and' also' a brochure issued 
in Montgomery County entitled '^Assessment Procedures." ' ' • 
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Mrs. Jean N. Gilliam was introduced by Miss Frances* Fleming, Director of Balti- 
more. Coxinty- Sc)aool libraries. . • ..... 



SYSTEMS APPROACH TO MEniA^ PROGHAMMING: AN EXAMPIE' OF 
INTEGRAtiNQ MEDU SKILLS' WITH -THE SCHOOL'S ONGOING TEACHING-LEARNING PROCESS. 

• Mrs. Jean N.^Gilliara^ 

^ -When- 1 was invited to 'make a presentation at this conference, I was asiced 
•to speak on a system's approach to media programming, with the emphasis on how 
such progr^nming is related to tKb teaching-learning process. I was very inte- 
rested in'^ing such a presentation because that approaclj is precisely the one. 
we have been taking for tlie past five years in Montgomery County, Maryland. 

In thinki-ng about the program, I decided the best way to approach this topic 
might be to pose a series - of questi^s which I 'would then answer for the conferei^ce^ 
participants. All ^swers that^I give to these questions will be in the context of, 
interpretation and use in Montgomery County. There are many systems approach * 
methods for doing things in a systematic way; therefore, as I discuss both a 
, systems approach t# media programming ^d the components involved, I shall be 
explaining the fi?^ework; that" I designed tor use in Montgomery County public 
Schools (MCPS). • * * 

in exama-ning qut systems' approach to'media programming and in explaining the 
MCPS example of integrating media skills ^with^ the school's on-going teaching- 
learning process, I shall discuss five' questions : 

V. iffhat'is a sys^ems^proach .to* media programming? . ^ ^ - 



^ 2. 'What componentf^^ngeH^'to be addressed? 
^3. What proc'ess was used in MCPS to- develop these components? * ' 

li. What do ^hese MCPS' components, look lik?? * 

How does |the "integration of ^th^se MbPS components, into the teaching- 
^ learning process^relate to .i^d^ia p i ) 

First, let us look at what a si/stejas s^proach to. media progr^unming is.. It : 

is an integrated group of , program components organized to accomplish stated 

objectxves. These components, and objecti-Tfes aire related to all. of the services j 

which the m§di^ specialist maKfes possiblL invjolving varp.qus , aspects su,ch ap (1 ) ', 

the collection/ (2 ) Ifacilities} (3)' assiltanceUo siuden^s, (U) assistance to ' 

teachers, (5) the crfeativitjr of the medi^ specialist in setting up=Seam"ing' ' 

activities and/ or teaching opportunities fof studentis and teachers /!-and (6) 

pjpic awareness of the' media specialist j e^.£.„ letting students anf^staff know- 

about *nW things when they cQme out on television prbgranie;'- i 

'^K systems approach to media prograi^ing ijnvol^r^es an in tegratedt group of 
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componentsj therefore/ 1 feel the /following fom* components need to be addressed: 

1 . What is to be learned "by the student? ' ' ' ^* ' ^ 

2 . What has the student learned? • ^ * 

' 3. What 'administrative actions and- services should a media specialist be 
' * responsible for (criteria for im^lem'enting a unified school media ^. _ 

" program )j have thejr been provided? 
U. , What criteria sH^d be set up for media specialist performance j 
haye-Ahey been met? . , 

. In designing this MCPS approach to media programming and integrating media 

skills into the school's on-going teaching -learning process^ there were three 

overall objectives which we hoped to accomplish. Th^ese objectives- are graphi- , 

^ - t * ' * ^ « 

cally. presented, in the- pyramid below. • . ' - 

• - . ft 

To help the, student 
become an independent leamei^j • 



To make media sidlls an ,^ * ' y 

integral part of the school . . ^ 

instructional program. , - 



: L 



: ' . ' To provide a 'planning tool for . " 

principals J media specialists ^ and 
teachers to use to insure students , - ' 
have opportunities to' acquire -media- . ^ 

• . ' research and communication skills ^ - ^ 

The base of the pyramid represents our objective of providing a planning tool for, 
principals^ teachers^ and media specialists to use which can ^sure^that student^ 
have opportunities to acquire ijiedia research and communication skills » Between 
the base and the apex is the objective relat"^ to< making media' skills 'an integral 
par't of the school's instructional program. At the pyrar^d's ^apex- is our major, 
objective in this ^ffortj i.er.^ to help'^the student become an 'independent learner. 

The process used fpr developing this- program has taken jila^e over an extended 
period of time beginning in 1971. In Septembef* 1971^ the :^erl^^ serviogs divisions 
of the Departments , of Educational Media an^ Technology (DEMT)^and Pupil and Pro- . 
^gram Appi^aisal (DFPA) began the de-^elopme^it of a Kt12 sequence /of insti:uctiohal 
objectives for media skills*. The purposes in mdertaking this]^task were to 

1. develop .a suggested, K-12 scope and sequence of mediafresearch and 
communication instructional objectives, which could serve as an 
inter-disciplinary planning guide for teachers and media specialists^ 

2. develop sample assessment measures for each of the instructional. , 
objectivfes created; |' ^ , ^ . 

''3* disseminate jmaiterials as the v{02?king copies were pr^iduced^ 
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^ be made concerning, modification of raa-tekals , and • 

.5 JJ^^de examples for es tablishiAg-criteria; -(-the kinds -of-evidentse " - 

T.To^Teolt^l'V'^^^^^^ ^or student.attdinment. pf / . 

A medi^- skills committee w^s " set np 'and directed by Miss^erty,' lJEMAT- m;dia ' 
-supej^visors .and-mev Durinr thr mont^^^^ 

November I971, I carefully examined MCPS curriculum materials as well as' work- 
sheets/ suggestions, 6r outlines of kctiyities ^'s^nt in by media specialists. " 
- From tlTis backgrouhd of materials, I selected Sr created instr;ctional objec- * 
tives and structured them \.tb a chkrt containing a suggested sequence of- media 
skills^within^ a^format of. si^ major categories and eight levels.'. In monthly 
meetings. throughout, the ^9r^-^2 school year, the committee, under the krection' 
of Miss JDoherty and me, worked on placement of objectives in the* eight levels- 
agreed upon a format" for ^ple assessment measures; a^d began, in the spring,' 
the process of developing such measures. Working copies of th^ suggested scop6 
and sequence chart were distributed to principals an^' Jedia- sp^cia{ists in Apx^, 
. 197.% with a request to review the chart and send any comments or suggestions to 
- mss Doherty.- m" April and May, Miss Dg^rty and I met^itii the m.dia speci^ists 
m their area meetings. to furnish background on development of -the' chart^ to * 
answer any questions concerning th^ chart; to explain It^ usej and to obtain^ feed- 
back valuably to the comitfLttee in further refinement and development, of matekals. 
When the MCPS Program of Studies was issued -to schools in September, 19>2, a 
; working copj. of the media skill^s^op^e, aijd sequence ch^t -was part 0/ the multi-' 
disciplina^ section. .This enabled A^ie' committee to obtain additionair helpful " 
■teacher., feedback-: Throughout the 1912-^3 school-year, tjie commi^ee' worked on 
writing^at least one' sample assessmer^t measure for each instructional objective on 
the media skills chart. As they were produced,- the assessment measures were ' ' 
criti,pe|i by the- committee. Finai^^vi^vi and rewriting of levels j A -F were- done by 
^ me.ia^thfe spring and ekr:ly suinmer of jl 97^3 . Fihal revie.w arid rewrltini of levels G 
and F we^e done by Miss Doherty.and ||e in the ill.of 1973'.' In May^ 1973, ''l^' 
^eveloped;a Pupil Progress Profile which is a >^e cord-keeping system keyed to' the 
^nstructi^^bnal blpdectives^on the media skills cMrt. -The" use of the progress' pro- " 
..^ile is optional. Through the use of this record, a^child's atl^aiakent of- the 
objectives can eas^3.y be noted as the , child prlgress^s through th^ various skills. 

A.ijajor goal of 'the conmiijttee for the 19|3-7ii. s'chopl yeai. wds*the develop- 
ment.of |uidelines which could be used for implementing ihe media research and ' 
communication sia:ils program.. A multidisciploli^ record' for grades '7^12 was 
deve^e^ in the spring l^y me *ut .there are ricord-k^eping problems. at\he . ^ ' . 
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secondary level which still need to be worked out.' The committee hopes to 

•arj^ye.at solutions thf ovig^ trial use of the. recorAAn, a jmuor or sen^ . 

school. The committee again reque.sted that ideas and suggesticnfe be sent in by 

teachers, media specialists, asid principals. Such input i& helpful in setting 

additional assessment measures .arid in. evaluating the usefulness of the medi^a 

<t 

program materials . * - , ' \ / 

' The following materials have been developed in draft form for the student 
components of the program: ^ m ■ ^'-^^ 

^ 1 . Suggested Scope ^d Sequence of Instructional Objectives for Media 
Research and ComrnimTcalion Skills ,/k-1 2 (Media Skills Chart) 
2. , Sample Asses*sment Measures" for Levels A-E (elementary) 
, '3. ' Sample Assessment Measures ^or Level T (secondary), 
U.' Sample Assessment Measures for Levels G and H (secondary) ^ ^ . 

p A supplement of sample assessment measures for research and communi- ^ 

, cation skills in the social sciences for Levels S and H with content 
' area samples in American histci^y^ anthropology^ ^cpn amies ^ sociology^ 
and vTorld history . V ' * 

6. Pupil Progress profile, K-12 (optional); Multidisci^linary Record 7-12 

(option&l^r^ ' ^ . ^ ' 

7. Bibliograjp% of- Materials Related to Teaching Media Research and 

Communicatiqjv-Sk^i^ > 
Staff are presently keying insthictional resources and packages to the student 
instructicaaal objectives of the media skillfe chart. * 

The -me^ia specialist administrative and service objectives (Criteria- fori 
Implementln*^ a IJiified Media Program) have had pilot use ^nd are now being " 
revised. A bomipleteS copy of thBse has^not yet been published. These objec- 
tives spell ,out| actions i^elated to acquisition^ selection^ inventories^ main- 
tenance, facilities,. organization of collection, utilization, ^d instruction.^ 
The criteria are set up in a way which allows us to get. feedback. 

A task force committee which I chaired prepared the eleven media specialil^t 
performance criteria .and the evaluation system which are not being piloted durirfg 
the 1^75-76 school y^^r. Ba^ed qn feedback from Jbhis pilpt/ Tensions will be 
made,., as needed. "Hies^e eleven performance criteria^^ ver^Tj simply, spell out the 
things a- media, specialist. ^ould be doing relating to students, teachers, 
principals, 'and' the aijea or central office. Each of the criteri;a has several 
indicators which are spedific actions cited as examples of general performance 
; criteria'^ Also inducted in "tihe MCPS media specialist eva^-uatior^ system are the 
number and kinds of olservati'ons .to be made, as weli as precisely how the ev^- 
uation will. take place. . \ • = ■ 

How does the integration of these MCPS components into the teaching-learn- 
ing pjjoces^ relate' td, media program accouritabilityKjledia prQg|:'am accountability 
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(1) begins with goafl.s or objectives ^desired' behaviors), (2) uses proo6sses/and 
0) m^urts outcomes. What^, ,then, is the simf»lest' definition of ac'countabi^ty 
which' I can give you? It\s that accountability is evidence — evid^nceifef some 
.5.?5.2?P^ishment . I'f accountability is. evidence, then we will._need to measure some-- 
' thing. What kind, of evidence can we measure? We can measure student performance, 
practitioner performance (media specialist performance), and program performance. 
|n order to measuj-e^.we heed to get facts; so measurement, simply put, is gettiilg^ 
the facts, and we, therefore, need to have instruments whicJi are devices for 
collecting facts-. Within the MCPS components framework, (1°) we look at student 
performance on media skills objectives for evidence (student achievement and 
attitudes related to media §kills) through the' use of 'instruments such as class- 
room assessment tasks and measures, norm-referenced .tests, and student question- 
naires 5 (2) we look»at unified media program objectives for evidence (services 
offered and services achieved-) .through the use of ^sVuments such' as systematic 
•records and student or teacher ciuestionnairesj and (\) we look at media specialist 
performanfie for evidence (actions taken and r^ults achiWed) through observations, 
conferei^ces, and. systematic tec^rds utilize'd in our media\pecialist evaluation ■ 
system. . » , ' ; 

•Why do we want to^ accountable -- to- get' the . evidence? We do because - 
getting these -facts (1) helps us to m^e the program better, (2) enables us tor * 
help a student leam.i^ha-^lie may not have y^t learned, and (3) .sCffords the 
chance for teachers and/or media specialists to au^ent materials or modify 
methods and techniques* The* major focus ^of our systems approach and our inte- . \ 
gration ofT^edia skills into' the school; s ongoing teaching -l^rner pr.ocess* is 
for improvement. Qur ultimate aim* is to help -the student become an independent 
learner: * » • ^ 
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The Scope &, Sequence Chart as welf -as the'*jfirforman'ce Criteria 'that ' are^^ref erred 
•to in this .presentation can be obtfidned directly Vrom Mrs. <}illi4m. * . 



' INTEmTIONAL. ASSOCIATION OF SCHOOL LEBRARIANSHIP-* / 
1' Conference Program 

Ama&pQlis Junction, Maryland, /U.S^.,' August 1 to 3', 1976 

CONFERENCE THEME:. CRUCIAL' ISSUES IN SCHOOL IIBRA'Rr DEVELo'pMENT 



PROGRAM: . 



Stinday, August 1 , 1 976 

8:30- 9:30 A.M. 
10:00r1 0:30 A.M. 
10:303^1 :30 A.M. 



1^:00- 2:00 P.M. 
.J. 2:00- 3:-00 P.M. 



5:00- li:00 P.M. 
U:00- -6:00 P.M. 

6:30 P.,M. 
' 8:30-10:30 P^M. 

' .Monday, August 2, 1976 
8:30-10:00 .^M. . 



X0:00^10:30 A.M. 
rO:30 A.M.-U:00 P.M. 
.U:^0-^6:(3p P:.M.. 

Delegates "choice 
J 

6:00 P.M.'. ■ r > 

Tuesday, Aagust 3, 1976 
"'8:30-10:00 A.M. 



10:00-r10:30 A.M. 
10{50-<1 :30 A.M. 
12:00-''2":00 P.M.. 

2:00- ii:0O P.M. 

i4::30 P.M. i 



A •. 



1. 



/ 



* i ■ 
Conference Registration 

Opening Ceremony ' r * * • 

Official Opepdiig. and Address 

"School Library* development and . . 

Prof essionaOi Education" 

Ur. Frances Henne, Profess 6i\, 

Columbia University School of* 

Library Service/ New York 

Lunch . y ; . 

"The School Administrator and School . 

Library Development" ; 

Dr. Tom Peters >^ Direat'or for Instruc- 

tion, A3;ea *VI, Montgomery C^Dunty 

Public Schools, Maryland 

Tea By^ak'' 

Small groufj^iscus'sibn of morning and 

/afternoon programs ^ 
Reception and Banquet 
Film' Showings and Discussion 



"Strategies for Change: An -identificsi- ■ - 
tion and Analysis; of Techniques for 
Enlisting Adminis tractive Support for^ 
^ Program ^Development." * / 

'Mr. Ken Haycock >j Educational Media, 
Consul;bant, Wellahgiori County Board 
■ of Education, Gud-ph, Ontario, Canad& 
Coftee '^d iovr orientati^-^ 
School^Tours and Lunch ^ , 
Annapolis \ « - » . 

° (4. Walking tout: ^ ^ . ^ 

(i)^. Ei^e^ime for shopping 
(4. Naval ^-cademy tbur \ ^/ 
Dinner - Restaurant or^ bay 



%"The Mcaitgomery County, Maryland, Pro- 
^gram cSE^ Libij^ef^ Instmcti'on" 
Jean Gilliam ^ . ^ 
Coffee break ' \/ . . 
Continuation'^ of progf^ and discussion 
Lunch ^ • 

lASL Business Meeting , 
lASL Conference Closing -antif^irthdeiy 
. Celebration , * ^ f ' ' 
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ANNlttL -BUSINESS^.MEETING MUfUTE^V 

Tuesday^- August 3^ ^976 • ' 

Jean Eowrie (U. S. A. President^ called the ^Annual Business Meeting of lASL' to 
..prder at 2,jP.M. on August 3^1 9,76 ''at* the^ aolonJr_I Motel Jji Annapolis Junction/ Mary 7 
land, U.S.A. Minute^ for ,m^_^197$ business ' meeting had been distributed pr^ouslyj^ 
Hheta Clark moved to accept the minuter as printed. M^t^ipn supported and passed!. 

The treasurer's report was presented and filed for audit. (Attached) 
President»§' Report ^ ' -N ' ' • ^ 

. Committee ac^iivity: There is n'ow' a membership committee, with Margot Nils on 

(Sweden) chairman, and an Editorial and Publication committee 'with Joseph Hallein 
^ (Canada) "chairman. * . * ' 

. Tribute was paid to^M. Bewiice Wiese for her excell^ent work' as editor of the News 
letter . Anjiouncemefit was made of Board approyal of Associate Editor's positic^i. 
Dr^. Donalji Fork/ Temple IftiiVersity^ U.S Jl. has bee^ named to fill this position. 

. Retaining and continuing -the. geographical "distribution for conference^ sites was 
c^ecided upon: 1977-Africa-^igeria; t978 -Asia-Pacifip re^onj 1979^ -Europe; 19^0 

. -Weston Hemisphere. "School Libraries ai\d Cultural Involvement" will, be' tEe^k ^ 
theme of the African ;5onference to be* held at the Univei^sity of Ibadan^ Nigeria. 

^ An invitation was' extended to advertise group flights to Nigeria in th^ Newsletter . 

( Ik " ' 

. The need w^^pressed to develop closer ties with UNESCO. Presidgn^^Lowrie ^ 

eporte'd tlcff^^^' Research Coipmittee presently is approaching IJttA and UNESCO for \ 
support. 3he also indicated the need -to continue IFLA and V^^OTP affiliation.. The 
organization has an informal re la:Uonsh£p wi*th international Reading- As sociajii on 
and win continue* to develop s^ilar relationship with other international groups 
as opporjiunities arise.. . . ^ * . 

. Kenneth Vance i U.S.A. waS iritroducfed a^s the lASE laison personate IFLJt. He ..will 
attend 'the IF]^ meeting in Liusanne in August. * ' • 

r There -were 38O -personal members belonging to the association -in Jun^wl^h lii * - 

' - r< * ' \ 

association members./ . ^ ' . ♦ 

. Doris Fennell will chair a committee to develop ai^Policy and Proc^ure -Manual. ^ 

. Personal^ thanks, to the Board members^ especially those retiring^ M. NilsonJ R. ]] 
Mainwood and J.'War^^ were expressed by President Jean. , . - ' • " 

Noidnating Committee Report^^ ^th Waldrop^ chairmai;!^ ^presented the following slate: • 
Vice President - Mr. Aksel Petersen ^ Denmark; Directors - Joyce 'Farde^, Australia j 
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Michael. *C^e^ Wales; Doris Fennell^ Cafiada (to fill Margaret Scott's term). Mrs. 
Waldr op moved* acceptance of the slate. There>being no* further nominations |f rem the 
floor^ Rheta Clark moved that the nbminatic5ns be closed and tlie secretary cast an 
unanimous ballot for the slate as presented. Nancy Wa^er suppolrted and motion 
carried. • * / ^ . , ' " ' . 

Editorial Committee and Newsletter - M. .Bernice Wiese^ Editor ' ^ , 

Input ffQm membership w^s requested for the publications* The revision of tile 
"Persons to Contact" list and compilation' of a directory of School Library k^^^jSxa,^ 
tions throughout the world are the two chief projects to be ^under^kken this coming 
year. ^ - 

Five* newsletters will be published. ' The membership directory may be part of 
the December issue. The current issue (July) is a. special one on U.SJl. school 
libraries. 102 countries ha^f^ been contacted by the editor. News has been received 
from 7$ countries and 1$8 items were presented, on the 7$ counties. Reporting has 
been ofi a volunteer basis and thanks were expressed to these volunteer reporters. 
Journals in other^ languages are welcomed by the Editor^ ^tit special items of interest 
should be. marked., r ' 

X. ' ■• • • 

UNESCO Gift Coupon Program - Helen Bennett^ Coordinator (Report attached) 

Mrs . Bennett questioned the effectiveness of an amount under $2$ being sent to 
a school. She suggested target or model school libraries in developing cpuntiy be 
chosen. Latjln American countries will be' added to recipient countries list this * 

New Business - , 

^ The Executive' Board recommended a change of personal dues strjtictui^e . ' Personal ' 
membership dues will go from to $8 per year^ beginning immediately after the con- 
ference, ^hls is due prira^ily to the .increased cost of paper and postage for the 
Newsletter. This is the first increase in dues since the organization was founded^ 
and it was felt that the value af the Newsletter as-^a means for interna tj.onal communxv,,^ 
nations justified such an increase. « Mr§. Fennell made a motion that the recommenda-/"""^-'^ 
ti'on of the Board be accepted. Supported. After brief discussion^ the question .wa^^^" 
called and motion passed. Ann Pany made a motion to raise the personal membershS 
dues from $8 to $10. Hartha Tome suppprted. .Motion defeated. 

Announcement was made that Berlin ^d Singapore Proceedings are still avai\- 

able for sale.. ' * ^ ' 

* * « • ' • 

, Research Committee - Dr. Patricia Bielfce^ Ohairman ' . , • ^ y ' 

pp9^" Ttie committee is in the process -of developing a ^small pilot 'pro jeqt'to' sio^vey 
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school libraries in the Latin Ameri(^a area. Members were urged to give suggestions 
■ to coiWlttee -members :; John Wjijiht, Canada^, Roy Lundin, Australia, ai;id I^tricia 
Beilfce, U.SJlv • . ' ' • ' 

A representative ;fi-om -Denmark asked if or reaction on distributing* the Danish' 
slide-tape shew presented during the conference.' The next issue of the Newsletter 
will Explain the possibilities of getting copies for those iniierested. 

•It was noted that I37 people registered for the' conference, from 1U countries, 
making this the largest conference since lASL has been in- exi:stence . ' Ei'ght people 
were recognized 'who jjere charter members and present in 1970 ^at the Sydney meetirig 
when the decision was made to f ormally prfeanize an international association : ' 
Anne Schaefer, Linda Beeler, Mildred Winslow, Jdan Lowrie, Esther Yale, Olive ' _ 
DeBruler, Ruth Waldrop, all of U.S. A. and Anne Parry, Australia. 

Aksel Petersen gave a tribute to Margot Nils on who retired as Vicfe 'President 
from the Board with this^meeting and who, hA bSen one of the*' earliest -promoters of 
our international association. Margot r^esppnded appropriately. 

Joan Brewer, Australia, presented resolutions,.- - » . - 

have pteasiire iru moving a formal resolution of thankjs to ifhose who ' 
•have made this- fifth coiiference of^the International Association of 
. School librarianship such a success-. I know I spedk for all those • 
^ present, especially ^hose ^ho, like myself, have come from other ^, 
countries when I^ congratulate ali those individuals who have 'worked 
SO hard* - • - . ^ - 




In particiaar we ,thank the following, and I do hope I have not , 

.forgotten any person : . ' . ' 

-BUT two host associations, the American Association of School 

Librarians and^the Canadian ^SchoplvJibrary Association ! 

i ' -Mihe Pro-am Committee, under the capable leadership of 'I4nda -^^ 

\ '~ ; • Beeler' « - ' . ' ^ • 

^ . " • • '"'^ ' '-^ ■ . " 

- the Local Arr^gements Committee, with Frances Fleming as chair^ 

^- ^ 

person, who arranged our transport, our tours arid such wonderful 

leals^ All delegates were surprised that w^ received so. much 
/ \ho^5dtality fpr such a modest conference fee. 
^ <^Ur r tti^ stXf Of Colony^ 7 Motor Inn, who helped the local cdmmittee 

- tti^ ^lyl^W State Department/of Educatio n >cin( r * Shfe Boards of Ed- 
^t^es of Baltimore, -jAnn Arundel an^Montgomery 



ucatr^on in 

''"^''IPo^ Ms.TNJean Gilliam 

70\ . 



;ances Henne, Dr/ Peter^,s'llr. Haycock, Ms** 



- Encyclopaedia BritteHica for our folders and Baker and Taylor 
9.. * 

for the reception on Sunday evening. . ^ * 

* ' ' , * ' ' 

last but not 'least I would like to thank our President^ Dr. Jean 

Lovnrie. • To many of us^ .especially to thbse of .us who came from iX * 
other countries she is the Ihtemati^al Schc^l Library Associa- 
tion. " ; ' . 

Ladies and gentlemen^ may I formally move this .resolutito of 

thanks . ' • ^ ' ' ^ ^ / • ' 

^ ' • * • • " * . Jo^ Brewer 

* ^ ^ ^ ' ' ' , . Delegate from Australia 

She moved thd resolujbix^ns ^e ac)cepted.^ S^pport^ ted passed unanimously. 

It was announced the Maryland Educatic;^Association paid the postage for 
parcels sent overseas foi:^embers -from the conference. An official' thanks was 
given by the president in behalf ^of lASL. y ^ \- ^ 

IThe President then cqraaented on* the jpifth Birthday" of lASL. »»tfe j:iive heard * 
how we shoxild be -facilitators of chang^j we have shared^ our hop^s and our concerns. 
We have been stimulated to light our cai>^es in the darkness. Let us now ^o tcr. 
^ur homes ^ 'our countries leaking wiW^^^us oth* new friendships^ ^ professional 
enthusiaia^ our Ideals. Let us plan to meet again -in 1977/ and let us celebrate 
our birthday with cake and candles." * " • , ' 

Jfeeting Adjourned at i; p»M. 



Mildred Winslow 
"ff- Secretkry 



' . RESOLUTION 

» " - - „ 

Ladies and gentlemen I 

Th6 vicepreiident of lASL Margot Nilson has decided to retire. ' 

For maijy years Margot has been one of our most experienced and dynamic 
personalities. In ther Scandinavian countries Margot has been one of the 
pioneers in School -library-work and since'tlie beginning of 'the ^sixties she 
has been^the person who has devel9ped the idea of an interna'tional associ^a- 
tion of school librar^ianship . * ' 

» .In fact Margot started the whole thing in Stockholm in 1962^ when WCOTP 
h.ad its a nn u a l meieting^ Ja group of. American ^chooll libr^ia n^^ werF ^jn a ^''^ " 
study-tour in Europe and happened to be 'in Stockholm at 'the same time.' Margot^ 
g ot. into contact with them, and they had a long discussion of international 
school library problems. This was the first step towards an international- 
work and coorporation. ^ - .'r-r 

Since then Margot has been working very hard, and her^^f orts and 
inspiration made it possible to establish lASL $ years ago> ' ^. 

. In this Bicentennial year we have heard a lot about pioneers and the^ 
iD5)ortance of having them. , ' . . 

l^got is one of our most important pioneer^. We are all grateful that 
this pioneeivork has been done, aAd we all wish tp thank' you deeply.' ^ • 
^ease join with me in showing appreciation * for all she has done\ • 



INTEENATIONAi^ ASSOCIATION OF SCHOOL LIBRAEIANSHIP ^ ' . 

' . . " TREASUHER^S REPORT , ^ 

StatenjenJ^' of Income^ Expenditures^ and Fund Balance-July'1 ^ f975-July 1^ 1976 

Balance in American National Bank and Trust Company^ -Kalain^zoo^ Michigan 

Julyl, 1976 -$631.33 ^ ^ 



Associatiai Memberships 
U.S. A. -Personal Memberships T 
Foreign Memberships 
Proceedings and Contact ,List /< 
^Individual Contributions 
Scarecrovf Press Royalty ; 



600.00 
,156.2^ 
hS2 S2 
2U.88 
O00..00 



EXPENDITURES- GGgneral Fund ■ 

Secre^Earial '^^r^^es to * , 

Mrs. SandjT'^Burgess through April • * 
^ (Sill for 1^ and Jvme paid in July.) 
Postage 

Berlin Conference " 

(Amoun?" due^^ag^ter caiference was'ovfer.) 
B^imer Printijig ' • _ 

Weafcern Michigan University-Duplicatijig 
Illinois Sedj^tary of State 
(Filing income tax exemption) 
^..^'-Mi-scellaneous ^ (telephone^ etc . ) 
. ^TJNESCO Gr^uit ^ . . . _ 

(Postage i^ot sending UNESCO materials.) 



Bank balance ^ July 1^ 1975 
Income 



$2569 
$3395^.UO 



1 \ 

Totai Inc'ome ^ $2569 .hU 



$608.82 

1136.52 
26U.OP 

2U9t55 
39U.00 
2.00 

9.18 
100.00 



$276uio7 



Total e2!j)enditures 

Bank balance July 1,1976 63I .33 
Expenditures - $2761^.07 

.$3395. UO 



BreakdOHn of some of postage "expense. 

$198j7U - sending newsletter May -1976 



■ Note. ! 



IFLA. and^WCOTP dues were paid-in JJuly, 1976, thus these' items do not 
" shew on this repoi:t. - • 

• ■* ■ '• \^^^JE^P:epared by 

^ " . ■ Mildred M. Winslow 

" ■ . Tredsureri lASL 

"juiy.r, 1976 , • '■ 



lASI/URESCO BOOK GIFT COUFt)N PBOGRAM > - 

' , ■ . ' Annual Report, August 1976 * • . 

. During the^past year cont^butions tc UNESCO Project "totaling $2320 have 
been made by five donors. UNESCO Centrum Nederland is again responsible for a 
significant portion of this aid to school iibraries^in developdiig. countries. Other 
contributions have been made, by the Girl Guides Assoqiation of Hobart, Tas'mama; 
Horrogate College Charities, North Yorkshire, England, Model U.N. Club, Mt. Pleasant 
Utah, U.S.A.,. Delta Kappa Gamma Society, Muscatine, Iowa, U.SU.; Mrs. Hazel D. Ball 
(a repeat donor) Arabian American Oil Companj^, Saudi Arabia. , , | 

.;..X-y~^indi Ae-4a^tirep^, -th-^^ 
the following: ■ , - > f 

Permament Secretary of the^Ministry of Education* Zambia. $ 50 

Director, Departemen Pendidikan dan Kebudayaan ' Jakarta $180 

Teachers Resource Centre, Kabala _ • - Sierra $100 

Leone 

■ ■ lllli^y'-'^^''''^^ .Kenya $.25 ' 




Note\/Of 'thetmount^sent to Zambia, $3^-had'been contributed^rior, to. July, 
1975.- (It had been held pending the designation of ^a' responsible contact 
, in Zambia.) 

Three of the recipients noted were designated by the donOrs. , . > . 

The contribution of - $2,000 fi'om UNESCO Centruiii iederlahd was delegated to 
, the Secretariat .of WCOTp. A report of the distribution has not been • 
received*. ' • ' ^ - - > 

^ In recapitulation of the^ transactions in the'project fron its-begi^g, it • 
can .be. reported that donations of $5,320 ranging in amounts from $5- to $2500 (U S 
Currency) have been'made^ by individuals or o^gknizations in eight countries. Book 
collections of schools in ten" countries in Africa and Southeast Aka have been 
enriched through contributions to^he^project ftom is'sx^fees. , ' 

. •. - One country only. The iNetherlands,- is responsible for -making the amctuit of ' '. 
aid impressive. UNESCO,. CentruA Nederland ha.^ contributed $1„500 in two donations • 
to Africa schools. Of the $820 from other sources, $200 was tlonated by one - ' 
individual. Nine organizatitSis account for $535' and six individuals ' for ■ the 
remainder^ $85. ' . ' * " •, • ■ • , . • 

•As of the above .date, kll coup.orrs received have bkn distributed. • ' ' 

. ' It ' ' ' . ' 'Respectfully subinitted 

Helen. H. Ben:jie'tt . 



CONFERENCE PAREIdPANTS 

' . * * 

Maryland, U.S^., August 1-3, 1976 



Adilan, Donna 

'Andaid, Eleaiipr 

Babin, Heather 
f 

Baker, D. Philip . 
Baptist, Jean 
Beard, Christine 
Beeler, linda ^ 
Beilke, Patricia ' 

Bender, David R. 
Bennett, Helen ' 
' Bertrand, Louise . 
'Blackwell, Etna N. 
Bpyce, 5raily S. 

Bradnerl^Amy 

I 

Bi^ewer, Joan 



* * 



Butlerljilomi 



Callahan, JfiStet 



0 



i9U Roi du Nord 

St, , Rose, Laval', Quebec, Canada 

'17 Grisw'old Street . ' ' 

WstLton, New York 13854* U.S. A. 

1 823-30 ' Charles St . <West - 
Toronto, Ontario MUY tH^-, Canada 

t|)|)i Bedford Street 

Stamford, \ Connecti.cut. 06701 , ]U,.S .A _ 

VFreedmalh Crescent .f * ^ 

Winnipeg, Manitoba^ R3T 2N2, 'Canada 

21*2 South Union Avenue 

Havre de Grace, Maryland 21078, .U.S .A, 

$838 South Stony Island 
Chicago, Illinois 60637 ^ U.S. A. 

School of library Science 
-Emporia Kansas State Collejge 
En5)oria, Kansas ^ 66801*, U^S.A: 

9820 plowllne^Road ' « ~' * 
Randall^town, Maryland 21133^ U.S.A. 

'3$ Greenway .Saiiare 
Dover, Delaware 1 9901.^^ U. S .A . 

.116 Embleton Road , ' - ^ * 
Owiags Mills, Maiyland -21117, .U.S .A. 

- I . / ^ 

1 $Ul Brook Hill/ Terrace y * 

Glen Burnie, Matyland 2'106W U.S.A. 

Departmen^^g^f, library Science 

East Caroll^fie^Universi'ty 

Greenville, North CgS^olina 2783k, U.S. 4- 

State -Department of. Educatiori"^^ . / 
* Richmond,* Virginia 23216 - ^. . '* 



Adelaide Ccjileger of Advanced Education 
• 'Kintoro/^enue * - . 
Adelai^e^l Australia'/ SA- $000 . , ^ 

DLDS MSDE, PiO". Box $717 y 
Baltimc^e , , Maryland - 2 1 2liCJ',- U . S Jl . 

. ,823, Stewart Street ■ *'•"•* ' \ . 
■''Morg^tcwn,^West Virgiiiia 26^0$, U.S.A. 
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CaplarG Carol . 



Cardenas, Luisa ferez 



Carr, Helen 0, 



Clark, Rheta 



Clemmer, Hildagarde ^ 
Cleveland, Fhylli's L. 



Come jo, Maria Acosta 

Coughlin, Violet 
Dean, Frances ^ 
De Bruler, Olive 
Diewald, Dor-qhea 



Dbherty, Teresa 



Dunn, Christina 



"IX^yer, James 
Ellis, 'Kathleen V» 



''Ernst, Wanna 



Tadero, 0. 



. . Faison, Christine 



2$02 Kenoak -Road- 
Baltimore,- Maryland -2121$, U.S^ili - 

Cuidad Jardin'"- F#U$ . • 
Managua, Nicaragua * ^ , 

^111 West Centre Street, Apt/lU07 
^Baltimore,- Maryland . 21201, U.S.A. 

131 Tiyon Street 

South Glastonbury, Connecticut - O6O73 USA 



AASL, 'lj201 I6th Sti^ert NW^ 

1220 Burton Street ^ 
-Silver Spring, Maryland 20910, U.S.A 
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Superin tendon cia de Educacion Publica 
Centre de Documentacion Pedagogica 
"Alarif e Gamboa 071 , Santiago, Chile 

666 Spadina Avenue, Apt. 18IO, 
Toronto, Ontario M$S 2H8, Canada^,^^,.. 

Montgomery County Public Sdiools 
. Roekville, Maryland; ^208$0,\ U.S Jl. 

U2OI Massachusetts Avenue kw 
^ Washington, D.C. 20016, ' U.S .A.. . 

''MaiJistrasse 26'.. 
S3v5 0b€3:ursel/rs, Germany 

- 1 021^ Grosvenor Plate. #922 ' 
.'Roekville, Maryland 20852, .tJ.SJl. 

State Department of Education ' - 
616 East Main -Street. '[ 
Richmond, Virginia 23216, U.S.A." >' 

r . ' ' ^ 
/^9 Mailer Road ^ ' ' [ 

Manninghain,,.South Aus.tralia $086 

1020 Grand Concourse #7W . • , 
Bronx,'. New York^ 10J|$1, U.s'.A. 

EMC P.G. County Public Schools . 
. i|820 Annapolis Road 

Bladensburg, Maryland 20710,' U;.S»A.* ' 

■.* . Ministry of- Education 
Library Service 
' P.M.B..2619, Yaba, Nigeria . 

...-it^O?' Norfolk Avenue 
^^Baltimore, Maryland '21216, U.S.A. 
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* Fennell, Doris 



Fitzgibbons, Shirley 



^ Fitzpatrick , Sheila 
Fleming, Frances 
Fiowers, Heien 
Fork, Donald 



Frantz, Mary 



/ ? 



Friedman, Roberta 
Gary, Gloria 
Gaver, Mary V% 
Gijp.ff^ths, Margaret 

Gtindberg, Ove 

» • / 
Halleih, ^grid 

on, Joseph 

Hamilton, "^Patricia 

j^Hanley, Sharai/^ , , ^ 

Hardyi Janfe * ^ 

* Haycock, Kenneth * 

. Hertnd, Frances 
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20 Avoca \ - 

Toronto, Ontario ,MUT 2B8, Canada 

6932 Hanover Parkway, Apt-. '100 •/ 
Greenbelt, Maryland 20770, U.S,..A/ 

2022..Nofhurst Way South 
Baltimore ,' .Maiyland 21 228 , U •S Jl . 

Ivywood Lane, Apt. 103 
; Towson^ Maryland' 2120i; ^ ' . 

UOT East Main Street ' ? 
Baysho^r New York (11 706^ JJ .S :A, , 

311 Ples^sant Drive 

Cherry liilL,'New Jefse^ 08003, U.S.A. 

89lf'Waltham Woods Road 
BaWmore, Maryland 2123U^ U.S.A. 

USh lymington Road 
, Sevema I^rk, Maiyland 2III46, U.S^A. 

' 200 Towsontowne Court, ^^pt. U12 
Towson, Maiyland 2120U^ U.S.A^ , 

300 Virginia Avenue 
Danville, Virginia 2k^k^ ^ ik . ♦ 

;^ 

6861 Mt^ Vista Road^ \ . 

Kingsville, Maryland 21087^ U.SJ.. 

— .-^^ ' 
. StaeTevaenget 9 . ^ 
U622 Havdrup, Denmark^ 

205 Berkshire Drive ' ^ ^ 

London, Ontario, CSuiada , 

205 Berkshire .Drive ' - ' 
London, Ontario, .Canada g 

Nurnberg American High School . . 
'^iS^K.New York, New: York ^09696, Uj3 J.. 

ShO South' Car oliiia " Avenue SE ' • ■ 
"Washington, D^.C. 20003, U.SlA. 

♦I 

' 1 78U^ Bochness Circle . / 
OOney, Maryland 20832^ U ^S .A . " 

4 

^ \607- 577^ Toronto Road ' 

Vancouver, Biritish .Ccjloinbia^ V6T''1-Xli' 
Canada 
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■ 3U5_Ea.si.50th. '•,-> .-^ 
New York, New York- 1-0022, U.S.A. » 
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Hoist, Ame 



Hostetter, Alice 



Hurtado, Julialba 
. Kai, Kiyomichi 




^ Kenney, Cora 



Kjaer, Thomas 



RLnzel, Kaa*eii 
Klein> Diane 
" Letsinger, Judith 
Leiitceri, Glair e . 
Liesener, James 
Little john, Grace . 
HevelJ^m, Mary x 
.ALove, Jane 
Lowrie>. Jean 
McNeill, I^yTt*e' 
. ■ Mason, COra _<( 
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Gaerdesmutteveg 8 ' 
S660 Stenlose, DK Denmark 

\ 

109 East Charlotte Street 
MiUersviUe, Pennsylvania 17^1, USA 



K68A^ #UU B6 
Medellin, Coloml)^ 

3-27-22 Higaghishinagawa 
Shinagawa-kyr^kyo lUO, Japan 

6081 Tremainfe Road 

Milton> Ontario. ^L9T 21$, Canada 

11-^ilverwood Qircle, Apt. IT 
Annapolis, Maryland 211|03, U.S. A. 

Snerleveg 60 / 

6880 Tarm, Denmark , \ * 

3333 University Blvd. West^#201 . 
Kdisington, Maiyland 2079^, U.S-^A. 

J 802 A-1 Dalhousie Court 
Baltimore, Maryland "2123U/U.S.A. 

3901 Cathedral Avenue NW #220 
Washington, D'.C. 20016 

2719 Kittrell Drive 

Haleigh, North ^Carolii^ 27608, U.S.A. 



16 Butler Road . 
Dunraore, .f^ennsylvSmia *18512, ^U.S.A. 

1 906 Ifena Drive ^ 

Adelphi, Maryland 20783, U.S. A; . . 

ill Kennedy Street NIT 
.Washington,' D.C. 2001.1 • , 
* • 

21 North. Baussman Drive C - 

Lancaster, Pennsylvinia 17603, U.S,A. 

■ Box U083 Star City • ^ 
Morgantown, West ^Virginia TlS^Q^^ . • 

,100^ Westmoreland • • * ' , 
Kalamazoo, lC.chigan ^U9007, U.S4. 

1100 Cana Street * ^ . , 

Durham, North' Carolina - ZlWli U.S.A. 

601 Creefcview Avenue ' " , • • 
Annapolis, Maiyland' 21U03 ' ' 



A 
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Mas on, ^ Genevieve 
Mason, Mary Stuart 
MafcthewsT Mary 
Milleri Bill 

e 

Montgomery, Paula 
> 

Morikawa, Junkichi 

Murano,. Miyoko 
Nagukura, Mieko 



v Nash, Harriet 
Negro, Toni . 
Nelson, Alice ' ^ 
Nils on, Margot 
Tacker/ Valerie ^ — " ' 



P^ish, Frances 



Party,, Ann,, 
J'erdue, "Rosalyn 
Perry, Pearl 
Petersen,' Aksel 

» '.is 



Y-T^r> I^esberry, ftosa 



U3O9 Fprest Park Avenue ' 
'Baltimore, Maryland' 212r6,^ if.SJl. 

7*^0$! Woodman Road ' ^, * ' . 
Richmond, Virginia 23228,' U.S.A\ 

12U2$ Sarah Lane - ^ ' - 

Bowie, Maryland 2071$, U.S»A. , 

6076 Warms tone 

Columbia, Maryland 210U$, U,S,A, 




.79 



#^02 . 336U Hewitt Avenue 

Silver Spring,- Maryland" 20906, U.S.A, 

' Kosei Gafcuen High §chooi 
'2-6-29 Wada, Suginami-ku 
Tcyko 166, Japan ^ 

.803, ■ 3-U0-20 Machara-cho 
koganei-shi^, Tqyk^s 18U, Japan 

Library of Education NIER ' . 

6-5^-22 Shimc^eguro, Megtiro-Ij;u 

Tqj^o 1$3, Japan . , ^ ' • 

' 11|20, Locus t'Sti:eet 7A ^ . ^'^^ 
Philadelphia^ Pennsylvania. 19102, USA 

DEM^T, 800 Hungerfdixi Drive . 
Rockvillei ^Maryland 208$0, U,S;A%*.. , . 

2U0U ilair Drive ^ 
Bowie, Mary;j^d 2071$; U.S.A.. " \ 

pi'Ustgardsangen. 16 * ' * 

Ul 271 .Goteborg, Sweden ' % 

U Godfcey Road, -Artarmon Road 

USW Australia 206Ua - ' ^ 

9-$lli ''Longview DrjLve ^ . * , 

Ellicott City, Ma^^lahd 210U3.^ I/,S.A.. 

Libra3?y Services,^ P.O. Box U39> ' 
North Sydney, Jltistraiia 2060 ' ' 

1 23i; ^Barcelona:' Drive » " \ ' 

Mobile , Alabama 36609,. . U . S . A . ' 

UTO Siarwrobd Drive, Apt. E 

Glen Bumie, Maryland^ 21061 ,^ U.S. A'; . 

Margrethes Alle 3U * • / 

^2$0 Flniens Boge, Denmark " 



70U' Country Village Drwe 
Bel Air., Maiyland 2ldlU^ 
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Queen, Winifred. 
Beade', Eramalene 
Redding, Ann 
p , .R6strepo> Marina 
• ♦ Ridhardson, Sylvia 



1 



V 



Robertson, Amy^ 

Robertson, Elain^e 
, Rollins, Mary: 

Rosecrans , ^ Gary 

llusk, Alice 

Sanders, Minda 

.Schneiderman, C^rlotte 
' Shafer,/Anne 

\ ' ' ' 

Shajala, Louise,-. 
Shephar4, ' Marietta Daniels 



I ' , Sister Irene 

■«* 

£> 

* * ^""^ ' 

' Sister Lauretta 



Smith, Genevieve 

' * r 

Smithy James 



'111 North Hollins Ferry. Road' 
Glen Bumie,^ Maryland' 2106l, U.S.A.' 

222li Curtis* Street ' " . • * ' 

Durham, North parolina . 27707^, U.S.A. 

fi^ * ^ ' > • 

Box llili 

Manch€f$|er7>Iaryland 21102, U.S.A>. i 

Aparta4a Aer&Dsl.4p7 * 
Medellinrnjolonibia 

Box 159 Queenstown Road ' 
.Seveim, Maryland "2lllUi, ]]*.SA. 

University of the West Indies 
Jdmaica^ West Indies, . ' 



61|2^ South Orchard Road 
Lihthlc^um Heigh^f," Iferyland 21090, USA 

T3 Ashcrof t Court * ' . 

Arnold, Maryland- 210123 U.S.A. ^* ' 

Tcwson State University 
Tcwson, Maryland 2120it» U.StA. " 

2itl5 Montebello Terrace \ 
Baltimore, Maryland 2121it', U.S^.' . /" 



61 .Shenks Lape #3 ' - 

Millers ville, Pennsylvania 17551 > .USA. 

3$03 JJorthampton'Street NW 
. Wash^pgton,' D.C 200,15-; ,U..S.A. 

Till 2 Washington Street * - / 

Ei^anston, Illinois" 60'202,..„u;.S .A. * 

. #727 - 6700..B.elGre5t} Road ' ' 

Hyattsville,liaryland> 20782> U-.S.A*/"' ' 

OAS, Washington, B.C. 20006, U.S^. 

Elizabeth ;^Setdn Higlf School 
■ 5710 .Emerson Streets . '' 

• Bladeiisburg, MaryiWf''*20710, U.S.A. 

, Elizabeiai Setoh High School - -i:-: " 

5715 Emers (ST Street 
' Bladensbul-g, Maryland^,2071 0, U.S.^A. ' 
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80, 



267' Nf^th Iia'f)urun Avenue • 
Richmoad; Virgj-nia *23223, U.S.AV 

V 

MSDE,>I'.0.tBo;c-87l8 .. • ' 

Baltimore,. Maryland -.^lOiiO, U.S^A,' 



) '■ J 
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Spbral, Elvira 

Sprecher, Marion 
^tecyk, Vic ^ 



Sunio, Isabel^ 
Thomas,' Charlotte 



Toiae, Martha " 

Tyson, 'Jean . ^ 

^Vanca, Kenneth 

Van Cfrden, Phyllis 
• ' 

Van Vliet, Lucille 
Waldrop, Ruth- 
, Walker, Nancy 
Walker, Sue 
Wiese, M. Bemice 
Williams, Bessie ^ , 
Williamson, EjS telle 
Wilaon, Jane 
^ ' Wilson, Vessie 



i 



ERIC 



/ Ttaa, St. Antonio 505/72 
/ -^0000 Porto Alegre 

Rio Grande de Sul, Brasil 

616 North 1?md Road 

Baltimore, '^^land 21229, U.S.A. 

11 Sego Rqyalway 

Willowdale, Ontario 'M2H 1L3, Canada 

^ IU3 Kamiaa^'Road 
. Quezon &ty, Philippines 3OP8 

65i™rard Street NW #30-1 
Washington, D.C. 20001, U.sLa.'' 

5590 Columbia Pike ik^^ 
' .Arlington, Virginia 2220UvU.SJ.. . 



li^OI Cheltenh^ Drive 

Bethesda, ""Maryland 2001 U, U.S.A. 

ill 5 Manor Drive 

Ann Ai-bor, Miphigan' U8105, U.S Jl.- 

RR3, .Box 13 Mt. View Road 

.Belle Mead, New Jersey 08^02, USA 



687U Ptndell Scho£)l Road . ■ 
•Clarksville, ^Maryland 21029, UiS.A.- 

P.O. Box 2U69 ^ . 

University, Alabama 35U86, U.S.A. ■ 

3^3h Lakeway Drive* 

iJllidott City, Maryland 210^3^ U.S..i, 

6o65 Parkridge^ Drive 
*East Petersburg^ Pennsylvania - 17^20, 

58 HamilJL Court 
Baltimore, M^rylaiid .21210, U.S.A; 

/^2V Stonegate*^Driv.e. • o 
Silver Spring, ^Maryland .^2090UjtH,IJ.S;A-, 

Bill 5*Bellpna, Lane ,#312 ^ > 
TQMson,.* Maryland^^.21 20U, ^ .S ,4-, 

rAU, .50 Bast Hur<ai Street ' - 
■ Chicago, Illin'qis 6.0611, U.S.A*. 

* • 

.AACPS, 26iiU;1U:va Road : 
Annapolis,' "Maryland 2Tli6l 



USA 
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Winslow, Mildred 



Wbolls^ Blanche 



Yaeger^ Luke 
Yal'e^ Esther 



Yamada^ Set'suko^ 



Yamazaki^ Koiko 



Youngs Eva 



•I60li Evans^^n 

Kala^nazoo^ Michigan li9G08^ 



.A. 



University of Pittsburgh 
Pittsburgh^ Pennsylvania 1^260/ USA. 

- 1i|26 North (Juincy Street 
Arlington,- Virginia ^22207, U.SJl. 

RD 2, Box 87 B 

Uniondale, Pennsylvania l8ii70,,USA ' 

Musashino Mun Kyonan Elementary School 

2-27--^7 Kyonan/ Musashino 

Tojsy6 -180/ Japan • ^ 

2-2-1 KLta, Kudan, Chiyoda 
Tokyo 102, Japan 



M 8 Bathurst Road , 

Baltimore, Maiyland 21228, U.S.A. ' 




